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Key stage 2 English writing standardisation exercise 2

For the purpose of this standardisation exercise, you should assume that: discussion with the
teacher during the moderation visit has satlisfied you that the writing Is Independent, Including the
use of any source matenal and that any edits are the pupll's own,

Where handwriting seems Inconsistent, you should base your judgement on the strongest pleee.
and assume that this i ls validated by further evidence in the pupil's books:

Where there s no evidencs of comrect spelling of words from the statutory word lists in.the puplil's’
Independent wrttlng, you should assume that the teacher has provrded evidence in the form of -
spelling tests exercises or writing from across the. curriculum.

This exercise doss not ebntaln any collections from pupils deemed to have a partlcular weakness

You shouid not assume that the exerclse includes one collection from each of the standards within

nglish - fram nd of stage 2: working towards the-expected standard,
worklng at the expected standard or working at greater depth Each collectian shouid be judged
individually. '

Please ensure that you note your answers down clearly and correctly, and give them to the person
overseeing the standardisation exercise once oompleted There Is no template for you to record
your responses. You will need to record your responses using a format agreed within your local
authority.

Pupil A
This collection includes:

A) a Greek myth

B) a letter of complaint
'G) abalanced argument
D) afable

E) ablog



Key stage 2 exercise 2
Pupil A - Piece A: a Greek myth

Context: as part of a toplc on Anclent Grescs, the class fead a variety of different Greek myths,
They were-then given the opportunlty to write a myth using their own cholce of god. The pupfl chose
to start thelr myth with a warning.

The Story of Thesos

In Anclent Greece, it was always considered wise to thank the Gods for a skifi you may possess. One
might go as far as comparing someone with the Gods. “He sings almost as beautifully as Apollo,”

one might say, but he would be careful not to forget the ‘almost’ for the gods were revered. Should

one grow arrogant enough to say you were as good, or better, than the Gods...well, it could be fatal.

This is the story of a boy who goes by the name of Thesos. He was born the son a rich marchant and
had ali the huxuries he could ever ask for. He lived In the beautiful city of Athens, whera the cobbled
‘streets would be filled with bustling crowds in bright stalls selling rich herbs and spices. Towering -
statues looked over all that lived there. Near where Thesos lived was a colossal amphitheatre, where
all the gladiator fights would take place and there, in the oemre. stmtl a glistening, bmnu idol of
Ares, God of War, whldln; his fatal blade.

Most young men who lived near the amphltham would grow up to be successful gladiators.
However, Thesos was the best. To simply watch Thesos with his sword as he slashed, stabbed and
twirled would strike fear In to all who opposed him, When in the arena, whether fighting man or
beast, he would soon have them dead at his feet. However, it oftén happens that those with
incredible skill also have Incredible arrogance. He was infamous for his complete lack of kindness,
generosity, humility and honesty. Those who may disagree with him, Thesos would threaten to kill.
Many ¢laimed they were his friend but this was only so that they wouldn’t be kilied by him. Thesos
was guick-tempered with his father, rude to his servants and unfriendly to his fallow citizens, But it
was his arrogance which eventualty undid him.

“| am' so amazingly, unbelievably and extraordinarily talented. All the soldiers of Athens must be
jealous of me,” Thesos remarked one day to his fathe.

“Yes myy boy.” His father sighed. He had heard all of this before.

“Even the Gods must envy my skill.”

“Thesos, my boy, I'm not 5o sure about that...”

“No God can match my skill. Ares Is nothing more than a fat-fingered fumbler compared to my sklil.
Everyone is jealous of ma but | understand why; 1 am just so remarkably skilied.”

Thls, afmurse,wasa foolish thing to say for Ares was a deadly foe and had beer known to kil
countless soidiers. He wB§ one of the-most dangerous enemias to hava,

However, Thesos want on regardless,

“Mayhe 1 am a god, Maybe thergisa sqd inside of me, waitirig to be released. 1 would make  batter
god of war than Ares, don't you think?”

A¢ that moment, thare was 2 knock on the door:

“Come inl" Thesos’ father called.



In stepped a shrivelled-up hag. He really was quite old. His wrindy skin hung in bags, his sunken eyes
barely visible underneath a tamished red hood. He leant heavily on a knobbly walking stick. He
slowly hobbled over to Thesos.

“Eughl” Thesos exclaimed in disgust, “Who are you; old crone?”

“You shouldn’t mock old age boy. | have come as 3 messenget for the gods. You have angered the
God, Ares, Take heed of this warhing and ask'hls pardon,” the old man said, pointing a long, crooked
finger and revealing a toothless mouth. :

“If Ares was so angry, he would have come himseif and uhallenged me. But{ would still win.”

"Verv well.” The old hag sighed. “Now Is your chance. * .

And with that, he raised his hand and there was a burst of light.

Thesos and'his father shielded thelr eyes. When they finally lowered titeir hands, they saw an
extraordinary sight. Gone was the tattered travelling cloak, the wrinkles and the knobbly walking
stick. In their place stood a tall, muscular man in gleaming golden armour. In his right hand, where a
walking cane once was, now was a long, deadly sword. Ares, god of war, had come.

“You have challenged me. Soon you may regret it,” Ares boomed, his voice echolng around the

room. .
“t don't regret anything and | never will.” Thesos shot back still as smug as aver. ] demand...a dusl.”

“The duel shall take place at dawn. You..."” Ares sald, sudr.lanlv pelnting st Thesos' father. “Go, Tell
the gladiators that a fight will take place at dawn.”

As the sun rose, the rays were cast down on the amphitheatre. The crowds cheered, The god and
mortal stood face to face. The bell sounded. The two competimrs charged at each other and blade

met blade with a clang.

The crowd was mesmerised. Soon the two fighters became frenzies of strikes and siashes. Thesos
swung his sword but Ares blocked and sent him stumbling back. Ares ran forward and made a -
iocking motlon, creating a deep gash in Thasos’ shoulder. The spectators watched In awe, screaming
and cheering for thelr beloved gad but wondering if the mortal could really win, °

Nobody covld say who would witi. Thev were both equal match for each other, However, somathing
had changed. Ares had been confident, proud, careless. Butas he was pushed back further and_
further, hie found that Thesos was no average fighter. He was the hest in the land; his clau'ns tobeas
good as the war god were true.

The battle iasted for many hours but with a fast swish of a blade, a clang could be heard as a sword

fell on the stone ground.



Ares lookad down at his own empty hand. Then at his opponent’s hand, stil] clutching his waapon, &
silence filled the amphitheatre. Then, without warning, the crowd erupted in to cheers. Colourful
fiowers snd coins showerad over Thasos.

“Encught” Ares yelled, slamming his foot down. The crowd was silenced as thunder clapped
cvarhaed. He marched towards Thesos, who was coubling up with laughter.

“Not llke a god to be beaten,” hesald,ﬂlronghpwsoflaudw “But then agaln, there hadto be a
firsttime. After aJl - * but Thesos never got to finish his sentence, for Ares had stomped towards him
and grasped him by his neck, pulling him off the ground. His head was shaking with rage, his
breathing shallow,

“I told you, did | not? | told you that you will regrat it and now vou shall learn why.” And with that
his grip loosened.

Thesoslﬂadto get up but he fell back down. Something was wrong. His legs sprang together. His
faet thlnned and lqncﬂmned, Wrapping amund his isgs. His arms wam fused to his legs. Thesos
smamedlnagonv The crowd fled, feaﬂngthattlh samefanmaybefall them. Thesos’ neck and
head lengthened, getting thinner and thinner then ending In a deadly point.

Theses still struck fear intc everyone, though not quite in the same way. For Thesos had become a
sword.



Key stage 2 exercise 2

Pupll'A - Piece B: a letter of complaint

Context: after exploring examples of fairy tales with a twist, pupils were asked to write a letter of
complaint from the polint of view of & fairy tale character of their choice. The puplil asked to use
character from one of the Harry Potter novels and chose to write from the point of view of the
Basilisk, complaining about Harry Potter and making the case for his éxpulsion from Hogwarts.

Pofessr A6 Dubludor “The Basluge
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Key stage 2 exercise 2
Pupll A - Plece C: a balanced argument

Context: after studying the Amazon (&iinfores_t in geography, the pupil chbsé to'write a balanced
argument about deforestation.

Coniwy-s difrodalin &b Ma pocsss of iy ey g







Key stage 2 exercise 2
Pupll A - Piece D: a fable

Context: after reading and exploring Rudyard Kipling's Just So stories, pupils were asked to write a
fable in the style of Kipling. The pupil chose to write abput how the koala got its shout.

S b e i

In the beginning, oh best beloved, the koala was silanf He would sit on a branch and watch
the tallest trees tower over thedmueAmMm Jungle. He would look up at the cascading
wntu-fnllcruhlrlgdomonthemfnrh.uhmchfhuﬂqrbclm Aind he would remain sifent.

Mknalawns errant and idle. E\m'ydm,hewould sit mnbmnchwhlle'lhemmnlswmﬂd
shoul'upo‘l'hnm

'Kouh,-koah.whymuﬁyoumminhilmﬂ?&m‘edmfr&nmMopped\mdhelp us
woﬂd'mdiheleonlahmddminﬂom%nwhispﬂ-

‘Iansilenf and you are ail silent to me.” mdi‘hecl'hsranmnlswmidgoamy

mmdwthemmmlswouldmemdﬁndmuoalnmhtsmtmtoppu-ch and would
shoutupdthm,"lfmla, koala, wivy must you remain silent? Comednunﬁunyou-imtop
pemhandwm'kllhetherestofm!”ﬂndfhekmlqmuidmmmmﬂmowhmper *I
am silent, andyoucma!ls:len'thme. and the animals would go away.

OmMonduy the kangaroa hopped up to the koala, who was sitting in his treetop perch, and
‘ cried, "Koala, koala, wity fust you remein silent? Come down from your treetop perch and
workllheﬂmmstofusl't&ndthzlwnlusmdmmmomfhmnwlusper "I am silent, and you

i

£ are all silent to me.” 4nd the kangarea hopped away. |
it 8
,P ‘On Tuesday. the alligator crawled up to the koala, his fail swishing fike a turbine, ond'shouted '
upnﬂ'hefopof his croaky old voice, '

"Koala, Koaln why must you remain silent? Come down from your treetop perch and work like
the rest of usl” And the koala said in no more than a whisper, *T om silent, and you are ali
mlent to me.” And the alligator crawled away, tail #till swishing like @ turbine.

On Wednesday, the dingo came rumning up to the koala, great big eyes drsoping, for the
| dmgo prefers workmga'rmghfw resting during day, and shouted,

Konln.l(oaln whymmtyonmnmsilem?&mdnwnfmmpurfmefopmhmdwrkhke
f thmtofml'ﬂndilnhmlnsmdmmmmfhmnwhlsper i

! ‘Imshnf,mdyoumu!lnluﬂ‘lume. lndthndmgormnwuymdmﬂedtpmhsmhm
- place to sleep. -

TR

B

A ey R e i

o

Yy ‘”'.l‘:"!:‘:'rt!'m'ai‘.'—_"-‘ﬂl’?f‘m sy

e A c—"



B g . A

e

At midright, Mkthmﬂmudhuoﬁkmwmmmdhdw,
their eyes drooping, for this was not their working time, and the now wide-awake dingo,
guﬂuudwmdufhd:bm:hmﬂwhuhduphfhem midnight-blue sky and ol

“Why, oh why? Why must you have created such an idle burden and placed it within our
midst? Please help usl” and they went away o sleep, orduwwonﬂlm-mrk nll'rhewhila

'hoping that their begging would have effect.

The trees heard their pleas and decided fo help them, A leaf blew of f the birch tree. It

mmmmmmmmugmmmmh.mumdmm

B e o b i
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head.

And then... magical things began to happen.

The next morning, fhehwgmwmogmnhoppeduphfhehuhaﬂamd. *Koala, koala, why
mstymmumnsﬂuﬂ?&mgdmnﬁumwurtmfoppud\adwa*hhfhemtofud'

And the koala replied in the most deep, loud bellow, *I am silent, and you ore all silent to me.”
However, he was not silent, indeed, he had developed the loudest voice in afl of the jungle!

 -And after this incident, oh Best Beloved, the koala has been the loudest animal in the
: Aurhulmumgle,hﬂlmhihwdaynﬂmdeupforhummmdchysﬂf%dnd

this, oh Best Beloved, is how the koala got its shout.
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Key stage 2 exercise 2
Pupil A - Piece E: a blog

Context: as part of their independent projects inspired by the schoof's production of Peter Pan,
pupils were asked to create thelr own Neverland. One of the tasks was to write a diary, but the pupil
chose t9 embed a story within a blog instead, presenting their very different version of Neverland.

Helioblog.

1 haven't seen you in a while. know, 've been neglecting you, Malotofﬂingslnvelﬁppemd.
most of these invalving me almost being killed.

{have:

Been shot at

Stabhed

Burned

Scarved

Hadto get a robotic arm
Yougettheidea.

Okay, 1et me explain. You know alt those hooks and mpvies about Peter Pan and Neverfand and

. stuff? The way they describe Neverland Is not how it is. Or at least nat anymere. It all started when |
wasplaying this gamé called Battle Machs, You know, where you start off with a completely useless
nnchandynuupgmdethmandgetheltu’!knyway.Imsonttnclandnatmmljustcamm
withthis:

Anonymous: yoi dream of this stuff, dont you?
Sol said:

Destroyer Bat: Yeah So?

Anotymous: | cantake you somewhere like this,
Destroyer Bot: When?

Thentherewas | blinding flash of light and, after that, things were very weird. | woke up on thissort
of landing pad. Except it was toosmall, and no one was paying any attentionto it. Surrounding me
‘was just like that Anbnymous guy said: it was nothing like home. Metal buildings dottéd
everywhere, rahotsdunk!ngabaut Tobefair. | canunderstand why no one was paying any
attentiontome: | had spawnedjust next to this hig generator sort of thing. Everythingisnot trees
and foresta and the best densin the world. No. It's so weird: everything is just sa...technologicat
Dn:elhadconﬂmndmatlmsmtdmaning(rwfanehurt for a while after that), | scrambled
behind the generator, and at that moment [ realised mytablet was still inmyhands. “Agortal?’ |’
thought. It had taken me here; mayba it could take me back. | hunched up against a wall with
peeling red and yellow paint and fadedletters reading: DANGER. DO NOT ENTER | tumned it on,
expecting to see myusual lock page with the usual keypad for me to unlock my tablet, but instead |
was thrown straighit into the game. Battie Mechs. With all of My previous gaming scone gone, All of
the game data erased. And | was only about 2,000 XP away from getting tolevel 781 Framwhat |
could see, it was beginning to get dark, 50| tried my best to get comfortableand go tosleep.

1



Iwas woken up the next day by a gigantic CRASH.| jumped up and sawa messive wreckage. Aguy
ona stretcher. Randombits of plane everywhere. So figured the crash must have been an out-of
control craft. And, ina random spurt of utter STUPIDITY, | walked out frommy hiding spot. Dumbes
thing I could have ever done. One of the repair bots looked around and saw me. The others followed.

Thenoneof them¢tried toshoot me.

The laser whizzed over my head, and soon the air was filled with Laser boits. | dashed back fothe
generator, where| saw another boy. Before| had time to register this, heranin frost of me and
smacked a biue chip down on the floor. and a circular. tranglucent biue walt papped up out of
nowhere and encased us. ' '

“Whoare you” | said.
“The new Peter Pan,” he said. Then ha grabbed my face and forced my mouth open.

“EOTO000IN COR OOINT™ transiation: HEYI WHAT DOYOUTHINKYOURE DOINGT') He held up a
small pill and dropped it into ny mouth, “O 05 AAT" | yelled (translation: WHATWAS THATY

“Asleeping pill” he.answered calmly. After that | dropped off completely.
lwdwupmﬁmlatwvﬁthmufbgsarﬂg‘ﬂsawdarmiﬂmmwau looked burned,
bruised and scarred.

“So, the dead boy lives,” said a famitiar volce. The other kids roved back. Aboy with brown hair and
ascar downhis shoulder walked in front of me and sat ona well.

“Sorry about all that, That's what you gotta dowith the newhies. But this is the first time T've seen
anewalk right out, That was dumb. Also, we had to patch your arma bit. We're nat the best doctors
‘round tiere, ‘cas the trained ones work for them.” He gestured outside. “Anyway, we just gaveyoua
new one. Avoid all the hassle. 've got onetoa.” Ha held up his left arm. Except it wasn't a human
arm it was clearly robotic. “We managed to nick some of these fromthe medical room down over
there” - he pointedtoa building next to the big signal tower thing - "and Luke here worked a couple
of days to give ‘emsome upgrades. Check this out.” As he sajd this. he tapped a buttonon hisarm.A
small hatch opened and a plasma gun shat out (| play Battie Mechstoomuch). Afizzing ball of
energy slowly expanded with four metal claws, whichthen reteased it.

“Dar’tl We'lt be caughtr’ | sald, _
“Nah, It'sfine." Peter said. “Thiswall istemporarily impenetrable”
But theycan still hear us.”

“Whichinciudes sound The light, however, should pass stralght through you, provided youre
wearing thesa.” He held up a black T-shirt and black jeans. '

"Which he s not,” another girl said. “Tm Emma by the way.”
Suddenly, | heard an alarm
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pistol. | ran overto Emma.

“What the flipping hetl am1 supposed todo?" | sald.

“Stay with me and get ready to shoot at any moment,” shie replied, not taking her eyes out fromthe
aiming piece. The wall around tsﬂ:d(uedanddlsappeared.arﬂlhuMa'ingfootstepsmun
ground; before weknewit, wemmwundadbymbds.lhaardeMusperheluﬂm
"Everyone, shoot on my command, 1, 2. 3, SHOOOTE!" Once againthe alr wasfilled withyells and
laserbeamandplasum balls. | looked around for Emms, but | couldn't see her anywhere. Thenit
began. N
t'sstrange. fightinga robot. They're a lot smarter than yau think | got out my pistol, but it wasno
use. | was instantly hit in the face by a laser. Blood was trickling down my mouth and instinets
Idchedin.Igrabhedtlnplstolandl‘eintodanattaduhanmnmdthealnrsldeandrippoduna
wire. | looked around. Again. no sign of Emma or Peter. Oneboywaswestﬂngagaiuanumer
robot ant was pinned against aWalLlranandm'ldlyshutit Then | was grabbed frombehind.

Smﬂlﬁxguha:ledmonthbad& and then | falt @ dagger slice through my left arm Then|
mmeni)emdMatPeterhaddnnewnthhsarmaMdesperatelyuardmdfwthathlﬂmlfoumlit

andpundteddomAsmllhatchnpenedandthegmshowm it released. The ball whacked info -
thenearest dmandwanstnmuimﬂrwghﬂncmmmmd butlmlm‘tﬁypmfwm
long.

Alot of things happened. | would tell you, but it seems a3 if we're evacuating or something.
Everyone's gatharing up all the equipment. guns, sverything. | don't knowwhat but something big
nshappening | haveto go now. Fmreally starting tofete that Annnym:us ouy.

- Overand Out
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Key stage 2 English writing standardisation: exercise 2
commentaries

Puﬁil A —working at greater depth within the expected standard
This collection includes:

A) a Greek myth

B) a letter of complaint
C). a balanced argument
D) a fabie

E) a blo'g

All of the statements for 'worklng towards the expected standard’, ‘working at the expected
standard' and ‘working at graater depth within the expected standard’ are met,

The pupil can write effectlvely for a range of purposes and audiences, .
selecting the appropriate form and drawing mdependently on what they
have read as models for their own writing (e.g: literary language,
characterlsatlon, structure).

Across the collection, writing Is effectively tailored for a variety of purposes and audiences,
selecting, mamtalnmg and adapting both form and authorial voice throughout. The pupil's

- knowledge of language, galned from wide reading of fiction and non-fiction texts, is evident - from
the formal balanced argument to the skilful adaptatlons of a Greek myth and a fable

‘The Story of Thesos’ draws on the structure and Ianguage of a Gresk myth to create an ‘original
and humorous cautlonary tale, cleverly melding the knowing wisdom of the authonal voice {if was
always considered wise to... he would be careful not to forget the ‘aimost’... well, it could be fatal...
It often' happens that) with the smug arrogance of Thesos (/ am just so remarkably skilled... stiff as.
smug as ever) and the weary resignation of his father (H.'s father sighed. He had heard all of this
before).

Literary language ( Towering statues looked over all that lived there... fat-fingered fufnbl_er),
patterning {quick-terpered with his father, rude fo his seérvants and unfriendly to his fellow
citizens... Ares had been confident, proud, careless) and grammatical cholces (In stepped a
shrivelled-up hag... Gone was the tattered travelling cloak... In their place stood a ‘tall, muscular
ran) contribute to the overall success of the piece.” :

Well plaoed clues, Including the early reference to the statue of Ares "wielding his fatal biade" the
unanhounced arrival of the “shrivelled-up hag’, and Ares' realisation of his “own empty hand”
engage the reader, requiring the implied meaning to be inferred and foreshadowing the events that
follow. The ending Is skilfully handied, from the anticipation (Something was . wrong... The crowd

Published: November 2018



fled) to the startling outcome. Whilst it is Inevitable that Thesos will be punlshed for his arrogance,
his apt transformatlon into a sword, withheld untll the final sentence, still has the power to shock.

Although Harry Potter and the Chamber of Secrets’ provides the stimulus for the letter, the writer
draws not only on their reading of this novel, but also on thelr reading of formal letters to lodge an
official complaint about Harry. By choosing to write In role as the Basllisk, the writer Is able to make
oblique references (Hissssss transiation... dim-witted half-giant, Reubeus Hagrid... a non-
éxplanatory grudge against Hs—ero-Must-Not—Be—Named) that are likely to appeal to those familiar
with the novel. These cleverly reveal the overbearing and duplicitous nature of the glant snake
through a combination of flattery (Being the great and wise man you are) and assertion (It /s an
atrocious thing to harbour grudges... you will agroe that this is a terrible act) in a cynical attempt to
have Harry expelled from Hogwarts. Furthermore, the use of ‘it as the subject of a clause (it Is my
duty to inform you... It Is an atroclous thing to harbour grudges) has the effect of slightly dlstancmg
the writer from the views expressed, making the Basilisk’s assertions seem more plausibie than they
actually are.

In the balanced argument, the writer deais wIth a potantlally emotive toplc in &n authoritative and
objective manner. By providing detalled information about the impact of deforestation, the writer
leaves the reader in no doubt about the seriousness of the Issue. Despite acknowledging the
counter argument (an Opportunliy to sam money and make a living... they have no choice) and the
tentativeness of some of the facts (/f is estimated that.. . perhaps the most detrimental of them .
being... may lose.. . could crush), the writer deftly secures thelr case (Howaver most people belleve
that [...] is the right thing to do).

The fable draws on the pupil's reading of Kipling’s “Just So’ storles to create a new talé about the
koala's shout. Language cholces evoke a convincing narrative voice (/n the beginning... indeed, he
had deveioped... oh Best Beloved), whilst !Iterary language (the unifortunate rocks... tail smshmg
like a turbine) and repetitive patteming (On Tuesday... and shouted... And the koala said)
contribute to the authentic style of the plece. The apparent simpiicity of the tale belies its
sophistication — the modal ‘would’, used extensively at the start of the piece (would sit... would Jook
up... would remain silent), is relnforced by the past progressive (was sitfing... was slesping) and -
simple present (/ am... you ars) to suggest the koala's habltual belaviour, whilst the. perfect form
(had developed... has been... has [...] not made up for) suggests the changed state of affairs at the
end. ' '

The blog, based on the writer's interpretation of Neverland, skilfully relocates the narrative to the
world of online computer games, with Peter and the lost chlidren engaged In a daadly fight against a
world populated by robots. The form of the blog provides the vehicle for the narrator to tell his story,
artfully Interweaving the world of online computer gamlng and screen chat with.a hi-tech version of
Neveriand to create a highly original narrative.”

The narrator addresses the blog directly, aimost ds an old friend, drawing on shared experiences
(Hello bicg... | haven't seen you In a while... You know, where you start off with), and seeming to
blog as the events unfold around him, creating pace and Immediacy (/ would tell you, but it seems
as ifwe're evacuating... | have to go now). The piece is neatly structured, with the writer's opening
explanation for having neglected his blog, and the final reference to “that Anonymous guy” who set
in motion the whole train of events.

Clause structures are varied, oomblmng sentence fragments (All of the game data erased) with
_single and multi-clause sentences, sometimes introduced by a co-ordinating conjuniction to suggest
the narrator's train of thought (And ! was only about 2, 000 XP away from getting to level 78/).
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Combined with the subtle humour ("OT OS AATI" | yeh'ed [transiation: WHAT WAS THAT!"]... It's
strange, fighting a robot. Theyre @ lot smarter than you think... I'm really starting to hate that
Anonymous guy), the plece is Indicative of a wrlter sufﬂclently assured to draw on'and adapt their
chosen genre to engage the reader.

The pupil can dlstlngursh between the Ianguage of speech and writing
and choose the appropriate register.

Throughout the collection, the pupll conslstantly demonstrates the ability to distinguish between the
language of speech.and writing,'choosing the appropriate register accordlng to context. Features of
language more resonant of speech are deliberately deployed to create a level of informality when
.necessary ~ for axample, to recreate the quirky, conversational style in the blog. Howaver, when
~writing for more formal contexts; an appropriately formal register i is adopted, avolding the language
that might otherwise be used i in speech.

The writer consclously adopts a highly informal register In the blog, in keeplng with rts context ’
Language resonant of speech recreates the narrator’s casual, chatty style when-addressing his blog
as a familiar old friend (Okay, let me explain. You know all those books and movies about... You
know, where you start off with). 'Vague language (dream of this stuff... this sort of fanding pad....
evacyating or somethmg) and the humorous replication of his distorted speech (EYIOT OO0 00 IN
OOR OOINI) add to the authent|c|ty of the plece, whiist abbreviated forms and colloquial language
(gotta . hewbies... ‘round here... ‘cos...nick... ‘em... Nah, it's s fine) encapsulate the distinctive -
voice of the “new Peter Pan".

In contrast, the impersonal and objective tone adopted in the balanced argument is indicative of the .
highly formal register required (/t is estimated that... experts predict that... perhaps the most
detrimental of them barng . After much consideration). Vocabulary choices are precise
(deforestation... demolished... economically deVeloped hazard... detrimental), as befitiing the
audrence, form and purpose of the writing as well as its more serious subject matter, =

The Greek myth and the fable both adopt a semi-formal register, contributing to the somewhat
antiquated feel of the writing (t was always considered wise... The crowd was silenced as thunder
clapped oven‘rsad The koala was errant and idle... Why must you have created such an idle”
burden and placed it within our mrdst?) The voices of the characters conveyad through dlalogue
are similarly formal {Thesos, my boy... You have chah'enged me. Soon you may regret it... why
must you remaln srlent?). heiping to evoke the mythlcal setting of the stories.

An appropriately formal register is adopted in the letter of complalnt about Harry Potter, written from
the perspective of the Basllisk (a matter of utmost importance... my duty to inform you... which is
stnctly forbidden... Undoubtedly this is unacceptable behaviour). Occasional iapses into a slightly
less fcrmal register (the dim-witted half-giant... the great oaf... an arrogant, lieing rule- -breaker) are
entlrely appropnata as the ingratiating Basilisk's mask slips and his true nature i is revealed.

The pupil can exercise an assured and consclous control over levels of
formality, particularly through manipulating grammar and vocabulary to
achieve thrs

Throughout the collection, levels of formality are- consclously controlled according to context
audience and purpose. Grammatical structures and vocabulary are manipulated to convey differing
levels of formality — from the hlghly formal argument on deforestation to the conversational style of

the blog and the somewhat archalic formality of the myth and the fable.
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In ‘The Story of Thesos’, the writer makes assured choices of both grammar and vocabulary. The
impersonal ‘it ¢onstruction, incorporating the passive voice (it was always considered wise), and the
deliberate cholce of modal verbs (you may regret i... Nobody could say... you shall leam why),
sometimes in conjunction with the personal pronoun ‘one’ (One might go as far as... Should one
grow arrogant enough to}, combine with apt vocabulary choices (undid him... deadly foe... old
crone... Take heed... ask his pardon... befall) to successfully capture the semi-formal style of a
Greek myth,

A semi-~formal style Is similary adopted in the fable through the avoldance of contracted verb forms
(He would sit... | am silent... he had developed) and the deliberate repetition of modal verbs (the
koala would answer... why must you...?). The wiiter's conscious and assured use of syntax
combines with Judiclous cholices of vocabulary. (errant and idle.. . oh Best Beloved... idie burden...
within our midst... heard their pleas), including the use of for’ as a conjunction (for this was not their
working time), to successfully recreate the solemn and slightly antiquated style of the original Kipling
stories.

The letter to Professor Dumbledore deploys a level of formality befitting the character of the
deceltful Basillsk In an attempt to dupe Dumbledore Into expelling Harry from Hogwarts. The
somewhat pompous tone Is achieved through assured vocabulary choices (a matter of utmost
Importance... my duty to inform you... restricted section... strictly forbidden... Undoubtedly...
unacceptable behaviour) and manipulation of grammar, including agentless passives (he has been
caught many times... he has been seen in... should be expelled from) and the considered use of
model verbs (you will expel... this may lead... you will agres... should be expelled).

The balanced argument adopte and malntains a highly formal style appropriate to Its audience,
purpose and subject matter. An authoritative tone is achieved through precise and often subject-
speclﬂc vocabulary (deforestation. .. rainforest... economically devaioped citizens . hazerd...
detrimental... arborea.. - ground-dwelling), whilst more Informal. cholces (a patch.of rainforest... a
chunk of rainforest) Invite the reader to draw famlllar analogies (60 full-sized football pitches... the
size of Switzeriand).

Agentless passives (/s being demolished It hias been desmed that... should be reduced),
Including an impersonal ‘i’ construction (It Is estimated that), support the writer's seemingly
objective stance by attributing no blame. Expanded noun phrases (One of the most debated and
problemalic issues of this century, deforestation... the less economically developed countries... a
number of disastrous consequences) and pracise use of nouns (opportunity... consequences...
contribution... consideration... destruction) add weight and gravitas to the writing.

In contrast, the bfog deliberately deploys Informal vocabulary and grammatical censtructions to
create a highly assured and original narrative. A conversational style Is established through the use
of sacond-person direct address (/ haven't seen you in a while... You get the idea), casual asides
(my face hurt for a while after that... | play Battie Mechs foo much), elliptical sentence fragments (Or
at least not anymore.. . Again, no sign of Emma or Peter) and use of co-ordinating conjunctions to
‘start a sentence (And I was only about... But this is the first t:me) Peter's distinctive voice is
captured through the use of abbreviated fonns (gotta... ‘round here.. .'give ‘'em) and colloqulal
vocabulary (newbies... nick)-in contrast with Emma's slightly more formal manner (Which he is
not... Stay with me and get ready to shoot at any moment).

-The puplil can use the range of punctuation taught at key stage 2
correctly (e.g. semi-colons, dashes, colons, hyphens) and, when
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necessary, use such punctuation precisely to enhance meaning and
avold ambiguity.

A range of punctuation Is used corréctly - for ekample;

s commas to clarify meaning
‘o His wrinkly skin hung in.bags, his sunken eyes barely visible underneath ‘a larnished
* red hood. [A] .

o Inaddition to this, he has been seen In the restricted section of the Ilbrary, s:mply for
his own gain. [B]

o As trees take in carbon dioxide and gtve out axygen less gas can be taken in and
less oxygen Is being given. [C]

‘o On Tuesday, the alligator crawled up to the koala, his tail sw:shmg like a turbine, and

shouted... [D]

o Before | had time to register this, he ran in front of me and smacked a blue ch:p down
on the floor, and a circular, translucent blue wall popped up... [E]

e punctuation to Indicate parenthesis
o Then, without warning, the crowd erupted in to cheers. [A]
o Being the great and wise man-you are, after reading these numerous reasons, you
will expel Harry Potter... [B] .
Ammals that are arboreal (live in trees)... [C]
it slowly floated towards the koala, who was slesping on his treetop perch, and
‘landed on... [D} '
o ‘“We managed to nick some of these [...] over there”— he pomted foa buﬂdmg next fo
‘the big signal tower thing - “and Luke here worked [...] some upgrades.” [E]
- and a plasma gun shot out (I play Batile Mechs too much). [E]
Ths I:ght however, should pass stratght through you [E]

o 0

o o

» colons, semi-colons and dashes to mark the boundary between independent clauses
o . ‘Everyone is jealous of me buit | understand why; | am just so remarkably skilled.” [A]
o He was the best In-the land; his claims to be as good as the war god were true. [A]
o ...orthatthe ‘effects must be contrad:cted by planting more traes some people stil
believe though... [C] ‘

.. and that they do not cut down the trees on purpose — they have no choice. [Cl
Surroundmg me was just like that Anonymous guy said: it was nothing like home. [E]
The wall around us flickered and disappearad [...] shook the gmund before we khew
it, we were surrounded by robots. [E]

0O 0 0

. hyphens o avoid ambiguity

o ... fatfingered fumbler... [A}
... dim-witted half-giant... [B]
... ground-dwelling... [C]
... midnight-blue sky... [D]
... an out-of-control craft... [E]

co0o0o0

When necessary, punctuation is used precisely to anhance meaning and avoid ambiguity. For
example, commas are used to avoid miscues (Being the great and wise man-you are, after reading.
these numerous reasons) to indicate where reiative clauses provide additional, non-essential
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information thopped up to the koala, who was silting In his treetop perch, and cried) and to mark
nouns in appositior (Ares, God of War... one of your fellow teachers, Professor Quirrel... One of the
most debated and problematic Issues of this century, deforestation), Commas are also used
precisely to slow the pace of the writing for stylistic effect (/ am sllent, and you are all silent to me).

Commas are used confidently to manage ambitious, multl-clause sentences (Near where Thesas
lived was a colossal amphitheatre, where all the gladlator fights would take place and there in the
centrs, stood a glistening, bronze idol of Ares, God of War, wielding his fatal blade.. . And, as if this
was not enough, when the dim-witted haff-glant Reubeus Hagrid, bought a dragon egg, which Is
strictly forbidden, Harry helped the great oaf fo keep the dragon a secret untll it was ready to be
faken away.,. It Is estimated that, per minute, a paich of rainforest equivalent to that of 60 full-sized
football pltches or, In other words, a chunk of rainforest the size of Switzerland Is being demolished
every year, and experis predict thet, In 30-50 years time, &ll rainforests will be gohe).

The use of a semi-colon is particularly well chosen in the Greek myth, where it is used effectively to
balance 2 linked independent clauses (He was the best in the land; his claims to be as good as the
war god were true).



Pupil B
This collection includes:

A) a short suspense story
B) a balanced argument
C)a poem

D} a formal letter

E)a myth-



Key stage 2 exercise 3
Pupli B - Piece A: a short suspensé story

Context: as part of a unlt of work on storytelling, pupils discussed the attributes of & good short
suspense story. Having read The Hook (Roger Hurn), they used the title as a stimulus for their own

short, chilling tale.
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Key stage 2 exercise 3

Pupil B - Plece B: a balanced argument, C

Context: as part of a project on art In the community, pupils explored the growing popularity of
graffitl. Pupils were inidqd in thelr views as to whether greffiti artists should be alfowed to deface
‘public bulidings with their art and, following a class debate, wrote thelr own balanced arguments for
and against graffitl,

i OV
vendelism?
Gralfiti - othermise recegnised as ‘street ert - is most fomously assecioted
with the m:d 19605, when 1hns umgue genre of art became preva'ent duning -
the hippy movement. During the 20™ century, it has been mode foshisnsble
ond brought up-e-date by the infamous Barksy. However, there is still smuch
ebate surveundmy whether this dering form of eot s an eyesore ond o
simple form of vandalism or an extrosrdinary masterpiece. After reading this
orgument, which sids will you be drown 302 |

It is bebeved by mony that groffiti show'd become a justified, legs) ort-form which deserves respect
end acknowledgement. Thero are rumerous reasens for this: the fellowng opioas demonstrote the
arguments in faveur,

Firstly, it is considered thiat greffute is eavirammentetly frundly, Due o the fact that 1his genre of
&t prondes an giternative canvas, trees are redeemed and, therefere, 59 ore the habitats of o
vanety of species of anirals XF she residente of our planed rontinie 19 demalish ro.nforesets, all
species will beccme extingt and we would eventually run out of paper,

Secondly, it clions artists o express their emotions thraugh the artwork they produce. Instead of
sommunitating their fervour verbolly, end disturbing others, graffiti artists con create o mesterpiece
through thair feclings. These could inclade anger, happiness, joy and sodness, Furthermore, fonns end
citees eau'd became beaudiful places, regulerly otteecteng wisiters from arouad the gltbe.

On the other hand, it is stoted by many thot people etnsider graffits en et of vandalism end ¢
destruction of private property. Since this expressive art form ¢on be shown around the lacality you
lve 1n, toxpayers are forced to spend millions of pownds cleaning 1t up Asa result, vital funds are lost
for hospitals, schools end roodiiorks, ahere moncy s better spent. Secondly, groffits ert couses.
envirenmentol polistion i cities end fosns: the atmosphere eround ug is of huge importence but is
be:ng polluted due to the toxic use of spray cons. Graffite cen alse influence children: youny infents
could ebsentmindedly repeat inopprogriate fangusge 1o others ond adelescent citizens could see
prophanaties in gratfits which is a terrible say for them to witness 21 century artwork:,

Yo conclude, my persenal opinion is that graffiti should ot be legotised as a form of art, This is due
16 Yhe foct thot if 1t were legalised, everyone wou'd want to create 1t and it would be everyshere,
Perheps o compromise could be rezched if the government esteblished en ares where groffitisg
permitied to be disployed

After reading this argument, ehich side will you be drown t0?

- -_— .
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Key stage 2 exercise 3
Pupil B : Piece C: & poem

Context: as part of a theme of work on ‘Frozen Kingdoms’, pupils explored a collection of poems
featuring persomﬂcatlon including Snow and Snow (Ted Hughes), and / am Winter, King of .
Seasons (Brenda Wllllams) as wellas a BBC trailer for the Winter Olympics. They then planned
and wrote their own ‘winter' poems, focusing on powerful imagery and personlﬁcatlon

Winter it » Frost Dancer,
Delicately giding her fisipid. frosty fingers.
mameniing each blade of grass i o gllsrening cout of icy draplet,
She lexei her pallid, frost-ased batlet shoes and pirouetiés tielesgy
Every indhidua! 1 closking the bleak take in a thick cont of patterned ice

Though the has done much work, this stunning winter dyncer has not yet completed
her jub,

Embellishing each windin: pane with's delicate snowflabe frose busting
She: hopes the childsen will be as enchamed as she is once they awake.

Winter is an ke Ambaskadr,
- Transfirming Autumas biitile pattiway iin one of his own,
Commanding axyy éncryprions of the previous seasons annihitated,

Expending his paliid icicle staff, the lce Ambassador engraves an icy glow into every
‘goaried. twisted branch in his sight.

Casting a incantation on the trees leaves and fluctuating them into shards of ice which
_ suspand precariously from the frosty. wooden trees. '

The e Ambassador recoghizes he will Iweuimm‘lmwhemelﬁlﬁonm
“Aftes the process of Winter has started and done,
h’; time for the joyous excitement of Spring to come,
Even though this season dnesat feel sorrow and shame.,

The next season will presently asise and begin their rign.
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Key stage 2 exercise 3

Pupil B - Piece D: a formal letter

Context: having revisited the features of formal writing, a scenario was provided In which a visit to
local cinema failed to go to plan, Pupils role-played ways in which they might react to fallings by
both staff and Managemqnt. and then wrote a formal letter of complaint to the manager.

Deas Sie / Madam;

I anv-compasing this leltur to inform:youw of the- incdequuate
standasd of service at your scrvening estidlishnuent: Cine~forr-
Evesyone. My fitody w1 were mado ter saffer an appalling
experience when visiling youws ‘5o called’ 3-stae cinema on-Sunday
22 April-this year. '

Iutially, fellowing taking-ow- seags in the Soveening roon; Co-my
dismay, instead of the ‘U’ film we were expecting (Coco), an 18-
redud howvoyr mnvie was scrvened: My foue-yeas-old. son.
immediately concealed hinuelf under his seat and refused. tor
appeas until the appropriate filny was shown: He is cuvently
underygoing thevapy treatment. for the continuous nightmares he
& experiencing. I would stromgly suggest aining yowr employees
tor cnsuews that the-covect film is plaved at the sight time:

Once myy funily and & had-finally reconeiled. this problem, and
Che desived filn was being sorvened; the sowud tnmedintely
degisted; we cordd-not heae angt hing for the fust fifteen-mintes.
Consequently, T was requivad to explaina bricf uunmary of the.
il B> any semv Bvenbually, thae sound of the film evolved, but ina
foreign langaage. As aavsdde, niy son was baffled: and bagtan.
disrupting customers’ viewing Cowdds youe imaggine puffioris i the:
embarrassment I witnessed? I would advise hiving o sound:
ANSPeclonr Lo improve youu® systems.

Finally, as I startidd onthe supposedly ‘sweet’ popcorn I had
purchased; anothes problesmocceuved: I had beei given salted:
Dute- to the severe allergicreaction] have (o salted popeorn. my
hesband imnedialely appealed to d- member of stxffi but was
dismissed withya ‘not my profieny’. Asw resdt of the ambidance
not being conticted- soon enawgh for ny needs, my eldest son-
missed:the-dirthday celelwations he had been looking forward. to
for seveval: months. IfI were youw; I wotdd brinvyoru: staffto
provide. their custmmery with the: correct ovdes placed. '
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To-concliude; I tyust that aftes reading my lotter, yow undesstand
the pain sy famidy and I experienced at youwr estiblishinent: To-
comporuate us for this atrocious day, I expect reimbuisement: for
the fanuly ticket, owr popcorn, and the parking-fine we received.
dew o leaning your cinema lade. Yow will also find attuched to
Ous letter, the therapist’s dland ruceipt of my son's biuthday
celobration copt. Showld: yow not comply to.this request, I shail be
seeking my lowyer's adaice: |

1 look-forward to- e veply withivwthe nest 7 days.

Yowrs sincerely,
Xastr X ppmas
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Key stage 2 exercise 3
Pupil B - Plece E: a myth

Context: as part of & topic on Mexico, puplls leamnt about Mayan mythology. They explored how and
why a character might embark on a quest, as well as the challenges they might face. The pupil then
chosa to write the opening to thelr own Mayan myth.
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Pupil B —working at greater depth within the expected standard
This collection includes:

A} a short suspense story
B) a balanced argument:
C) a poem

D) aformal letter

E)Y amyth

All of the statements for ‘working towards the expected standard’, ‘working at the expected
standard’ and ‘working at greater depth within the expected standard’ ere met.

The puprl can write effectively for a range of purposes and audrences,
selecting the appropriate form and drawing indeépendently on what they
have read as models for their own writing (e.g. Irterary Ianguage
characterisation, structure)

Across the collection, writing is effectively adapted for a variety of purposes and audiences. The
writer selects and maintains the appropriate form throughout, making well-informed choices about
the features of each piece. The pupil's knowledge of language, gained from reading a range of
fiction and non-fiction texts, is evident - from the formal argument and ietter of complaint, to the
confident narretwes and the evocative poetry. .

The writer draws on their knowledge of literary genres in both the short suspense story and the
opening to the myth, skllfully using narrative technrque to engage the reader.

“The short suspense story opens effectively with dialogue (So you're sure you‘ll be alnight on your
own?... For the a-millionth time yeh... If anything happens, call me), swiftly establishing
characterisation and foreshadowing the threat to the protagonist — efficiently conveyed through the
subsequent TV-newsflash. The chilling twist at the end, as the narrator's identity is revealed, is
skiffully managed for maximum impact, whilst assured use of literary !anguage invokes nature as a
witness to the events that are about to unfold (Lie spiintering needies dartmg through the night sky,

. & hideous storm was brewmg outside... the moon was being drowned by a mass of heavy, grey
clouds... The earth was holding its breath. Fear choked her with his murderous hands).

Like the short suspense story, the myth opens with dialogue, Immediatsly creating a sense of
intrigue. The writer deliberately avoids a stranghtfonnvard chronoiogical narrative, choosing mstead to
begin in the middle of the action before deploying a flashback (It had begun two months before
when darkness had consumed the once peacsful village), culminating in the setting of the challenge
which leads the protagonist full circle to the "dangerous place where the reader first encounters
him. '

The pupil draws independently on what they have.read to inform their writing ~ for example, by
using repetltlve patterning to reflect the language of a traditional myth (No 8un meant no crops, no’
light and soon, no villagers... You are the person | have been awaiting... You are the person who .
can defeat... You are the person who can be your village's saviour) and literary language to
personify the natural world (Gnaried, twisted branches clutched Votan's murky cloak... ghoul-iike
shadows rambled around him... darkness had consumed the once peacefuj village).



The personification poem draws on the pupil’s reading of both poetry and visual media, using vivid
imagery to evoke the seasons (cloaking the bleak leke... Autumn’s brittle pathway). Winter Is
characterised as a “Frost Dancer” and an “/ce Ambassador’, using apt cholces of vocabulary to
contrast the delicate femininity of the ballet dancer as she covers the world with frost (Dellcately
gliding... Ornamenting each blade... Embeliishing each window pane) with the work of the overtly
mascullne lce ambassador (Transforming Autumn’s brittle pathway ... Commanding any
encryptions... Casting a incantation).

The piece on graffiti draws on the writer's knowledge of the subject to present & highly competent
balanced argument, with interesting factual Information provided in the Introduction. Whiist some of
the arguments In support of gréfﬂtl are not wholly convincing (we would eventually run out of paper),
the argumients agalnst it are more plausible (vita/ funds are lost... where money Is better spent...
polluted due to the toxic use of spray cans... a terrible way for them to witness 21* century artwork).
The unblased stance Is appropriately maintained until the conclusion, where the writer offers their
personal opinlon whilst preserving a level of objectivity (Perhaps a compromise could be reached).

The letter of complalnt Is well structured, clear and convincing. It states its case politely, yst firmly
and with authrity (fo Inform you of the Inadequate standard of service at your scresning
establishment). The writer establishes the reason for writing before cataloguing the problems that
gave rise to the complaint, the impact on the writer and brief recommendations for improvement.
The concluslon (/ expect reimbursement... Should you not comply... | shall be seeking) leaves the
recipient In no doubt as to what is now required as well as the consequences should the writer still
not be satisfled.

The pupll can distinguish between the language of speech and writing
and choose the appropriate register.

Throughoqt the coliection, the pupll oon'sisteritlj darhonqtratas the abllity to distinguish between the
language of speech and writing, choosing the appropriate register according to context.

Features of langtjgge' more resonant of speech are deliberately depldyed to create a level of
informality when required — for example, to capture the casual conversational style of the operiing
dialogue In the short suspense story and to distinguish the attitude of the staff from the writer's more

formal tone In the letter of complaint (dismissed with a ‘not my problem’).

When writing for formal contexts, an appropriately formal register is adopted, avolding the language
that might otherwise be used in speech. The balanced argument and the letter of complaint both
display clear indicators of formality (there /s still much debate... To compensate us... | expect
reimbursement), whilst the myth- and the poem aiso adopt a register appropriate to their respective
literary genres (cloaking the bleak lake in a thick coat of patterned ice... a pure voice whispered a
chorus of echoss).

The pupil can exerclse an assured and consclous control over levels of
formality, particularly through manipulating grammar and vocabulary to
achieve this. '

Throughout the collection, levels of formaitty aré consciously controlled according to context,
audience and purpose. Grammatical structures and vocabulary are manipulated to convey differing
levels of formallty — from the relative Informality of the suspense story to the more formal balanced
argument and letter of complaint.



The more literary pieces adopt a level of formallty appropriate to their genre. For ekar‘nple. in the
short suspense story, the writer selects language resonant of speech to present the dialogue
between Charlotte and her mother (So you're sure you’ll be elnght For the a-millionth time yeh...
call me) as well as markers of relative Informality (threw open her bedroom wlndow about a mile.
or two from her house... This was getting scary) in keeping with a modern suspense story. This -
contrasts with the somewhat archaic formality of the myth, recreated through apt choices of
vocabulary and syntax (only fo awake fo whet they feared the most... Votan knelt before the alter...
Please, oh mighty Ix Chell, | beg you) and thé avoidance of contracted verb forms (You are the
person | have been awalting).

Slmltarly, in the poem, the writer deliberately deploys grammar and vocabulary to reflect a formality

of style, condenslng images through the use of expanded noun phrases (her pellld frost-laced ballst
shoes... shards of Ice which suspend precariously from the frosty, wooden trees) and preposmon
phrases.(in a glistening coat of icy droplet... with a delicate snowflake frost bunting... info every
gnarlied, twisted branch in his sight), contrasttng sharply with the more playful informality of the 2
rhymmg couplets at the end.

Where wntlng requires a greeter level of formaiity, in the balanced argument and the letter. of
complaint, this is both estebllshed and maintained through assured manlpulation of grammar.

Agentless passives, sometimes Inoorporatmg progresswe and perfect verb forms (is most famously
associated with... whers money is better spent... .-s being polluted where graffiti Is permitfed to be
displa yed... was being screened... | was required to explain... | had been given... was dismissed),
work in. tandem with impersonal ‘It and ‘there’ constructions (there is still much debate... It is
believed by many... It Is considered that). In addition, apt cholces of modal verbs (should not be
legalised... oould be reached... | would strongly suggest... You will also find... Should you not .
comply) and the subjunotwe (lf it were legellsed If | were you) support the writer's formal
authoritative stance. . .

Furthermore, in the letter, the writer deliberately: signals more informal usage by using inverted
commas (your ‘so-called’ 3-star cinema... the supposedly ‘sweet'- popcom was dismissed with a
not my problem’) to highlight the inadequacies of the cinema.

Assured cholces of vocabuiery (prevelent Infamous... alternative canvas... environmental
pollution... lnedequate standard of service... dismay... purchased... sévere allergic reaction...
establishment... compensale... reimbursement... comply) ensure that the appropriate level of
formality is maintained throughoutt Some slightly Inoongruous choices (frees are redeemed...
communicating their fervour... reconciled this problem the sound immediately desisted... the fim
evolved) do not detract from the requured Ievel of formality overall.

The pupil can use the range of punctuatton taught at key stage 2
correctly (e.g. semi-colons, dashes, colons, hyphens) and, when
necessary, use such punctuation precisely to enhance meaning and
-avoid ambiguity.

A range of pUn_ctuation is used correctly — for example:

) ,commas to clarify meaning-
o '...her mother questioned, carving fHer flngernerl absent m.-ndedly with her teath. [A]
0. Chadotte slammed the window-shitt, staring in awe... [A]
o As aresulf, vital funds are lost for hospitals, schools and roadworks, where money Is ..

10



o)

o]
(o]

better spent. [B]

Expending his pallid icicle staff, the Ice Ambassador... [C]

Initially, folfowing taking our seats In the screening room, to my dismay, instead of.. [D]
Creeping cautiously out of his thatched hut, this brave adventurer set off... [E]

° punctuatidn to indicate parenthesis

e}
o
o]
o
o
o

0

Thers, in front of her, stood a man. [A] .

. Grafiit| - otherwise recognised as ‘street art'— js most famously associated with... [B]

Instead of communicating their fervour verbally, and disturbing others, greffiti artists... [B]
..the ‘U’ film we were expecting (Coco)... [D] '

Once my family and | had finally reconciled this problem, and the desired fim was being
sereened, the sound... [D] o

While the villagers worried and prayed each night before golng to sleep, only to awake to
what they feared the most, a young village boy... [E]

A beam of light struck the alter and, suddenly, a pure voice whispered... [E]

» colons, semi-colons and dashes to mark the boundary between independent clauses

°

Charlotte was left alone in the house — this was how she preferred to.spend her evenings.
[A]

She lived on the outskirts of Locksley; the prison was about a mile or two from her house.
[A] -

Graffiti can.also Influenice children: young.infants could absentmindedly repeat
Inappropriate language to others... [B]

No sun meant no crops, no light and soon, no villagers: everything would perish with the
moon in confrol. [E]

Votan kneit before the alter; his only chance to stop this eternal darkness was to reason
with the Moon goddess... [E] '

“Votan, you are a courageous boy — and are my only hope,” the voice exclaimed; “my .
dear brother, the Sun God, has been captured...” [E]

* hyphens to avoid ambiguity

o

o
(o
o]

...frost-laced ballet shoes... [C]
...3-8tar cinema... [D]

..My four-year-old son... [D]
...ghoul-llke shadows... [E]

When necessary, punctuation is used precisely to enhance meaning and avold ambiguity. For
example, commas are used to avoid mlscues (Due {o the harsh breeze outside, the heavy oak door
sealed almost immediately... To conclude, my personal opinibn} and to mark nouns In apposition
(the Moon goddess, Ix Chell... my dear brother, the Sun God).

Commas, colons, seml-colons and dashes are used confidently, often working in tandem to qohtrol
ambltious, multi-clause sentences {Charlotte slammed the window shut, staring in awe as lightning
tore through the sky; blinding her, it lliminated a lone figure leaning against a lampost... "Votan, you
are a courageous boy —.and are my only hope,” the voice exclaimed; “my déar brother, the Sun
God, has been captured by the Lords of Death and without him, your village will never witness light

again...”).

1



The use of a colon to mark the'boundary between Independent clauses Is particuiarly well chogen in
the myth (No sun meant no crops, no light and soon, no villagers: everything would perish with the
moon in control) where the clause that follows the colon elaborates on and explains the information
in the clause that precedes it. '
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Pupil C

This _coll}éction includes:

A).a'missing chapter

B} an informal letter

C) a formal letter

D) a biography and associated newspaper report

E) a story opening
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Key stage 2 exercise 1

Pupll C - Plece A: a missing chapter

Context: having explored the first qu chapterg of Holes (Louis Sachar), pupils were asked to
expand chapter 7 to provide a detailed account, capturing the moment when Stanley completed his
first hole, through to his arrival back at Camp Green Lake.

Me LMY TR PSR TE b IR TN WD U e

fmuscias el Jine Dags o 9% comard.,. andVsomaeone
1A, e, e 1 slaep here 1onghE, ha, ubuld
' hawve ampm - Bk thal wasik on. ogtion: He e

.;h.g@mmg@wmww

'Huwug hanseld 1p, Stanley mada. his first odtomgl of
Uiftaing Jnimsels. out: It 1808 ot cven. 4wOrts the Jey- His
Arms were 100 Aok Srom mma m: ) d;m
. Ha. 2cr0tdded mum.uaat mm@ q mm, |
yskmb The choved: A m.wm m
Nﬂd- GMW WMMM :
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Key stage 2 exercise 1
Pupil C - Piece B; an informal letter

Context: as part of a guided reading activity, pupils discussed how Stanley might emb_dllsh his stay
at Camp Green Lake to hide the truth from his mother. Pupils then wrote a letter in role. as Staniey,
with the remit of reassuring his mether that all was well. '
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Key stage 2 exercise 1
Pupil C - Piece C: a formal letter

Context: as part of a whole-class study of Holes (Lo.ufs’ Sachar), pupils revisited the language of
formal writing before compdasing a typed iattér to the Children’s Services in role as Stanley, to
compialn about the conditions at Camp Green Lake.

Childres’'s Services Cany Green Lake

Los Angeles Texas -

Calitornia KSiH 449 .
G60RAYE Thursday 23 May 2006
To whom this may eoncem,

§am writing to infoem you and complain about the shocking state of Camp Green Lake, | was sent
heco as a consequonco of my mistake, as many boys aro. But | am sure that 1. am not th first to
malise the disgusting conditions hate. We are sent here for our sentence which 1am happy to
endure. Howover, | am not wiling 10 accept such conditions.

First, fet ema highlight the dangers and the wildemess here. The infamous yellow spotted hzard is
extremely common; while | realise the cqunsellors cannot possibly take these animals away from
their natural halstat, they could a1 jeast provide us with information / lessons so we can protect
ourselves if we gver have to face ooe. '

Ammuoonwnis_memdcafsem'cepmvidedh«equolevenam«qismlam.mdma
first-aid kil The. staff have neither the knostedge or the patience to allend (5 our needs One of my
room amates (unnamed) was cut Severely the olher day, and all the staff could 6o was give him a
mare piece of ragged cloth fo clean up the wound. This is appaliing. o S
Smnuﬁtigelw!:mpomnwamnwlerﬁﬁemamyofmmilywhadtcwahupm
four o'clock every moming, | expact you would 3t feast want a hot bréakfast. But here af Camp
GmnuihMEmmmpl.mmygmdwymfdaﬂbmdhbrm.lmm
_dim.hmmiﬂmﬁwﬁoﬂnnfm.aﬁwygmﬁmhngwm:hm.mmmmn
parmitied to have more than g pitiful Itre o day. The temperaiume is well over 40 Celsius from ter
hmmminghiamalﬁgm.mdwemnapwtndté,.swﬁwgnmmﬁm.mﬂday,

{ expect you hava Feard of the unusual task prisoners here have to perform, Each and every boy
has to dig 3 hole in the baking sun: five feet wide and five feet deep, This task might be
manageable {f it weré nat for the measly amount of waler we are given fpreviously stated above).
However, this task is 50 pointess: would it not be batter for us 1o serve our time by performing
tasks around the camp.that could benefit everyone, including us? How can we adapt back bo
socie!yi!é[we‘hmbe.endﬁngisdmweshamrmammmmmnmbm
is that we are chitdren. Children in the middia of their ecducation Of course, we will be atiending
:dn_colnﬂqrmhmnﬁﬁwrm,bmhwmmmﬁyemdmhmﬁnmmr
education after we have missed so nueh? - : ' :

I hope that you witl take the time 10 tead and address the points | have made in this iotter.
Yours sincerefy,

Stanley Yelnats
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Key stage 2 exercise 1
Fupil C - Plece D: a biography and assoclated newspaper report

Context: as part of a project on Shakespeare, pupils carried out their own independent research,
noting key facts and points of interest about the playwright's life, which they incorporated Into the
writing of & biography. They then drew on their prior knowledge of the features of a néwspaper
report to write an article based on Macbeth, which they had explored through class discusslon and

-drama.

THE LIFE AND WORKS OF WitLUIAM SHAKESPEARE

William Shakespeare is considered the greatest writer of the Efzabethan age. Afthough he
is best known for his plays, he has also written over 100 sonnets and numerous poems.
Shakespeare is also responsible for introducing many new phrases into the Engtish
language.

This is the life of William Shakespeare.
EARLY LIFE

Shakespeare’s exact date of birth Is unknown, but since there is a record of his christening,
being on the 26™ of April 1564, i is believed he was born on the 23" {it was common for
baptism to take place three days.after birth). He was born to Catholic parents, John and
Mary Shakespeare, on Henley Steeet, Stratford-upon-Avon. Shakespeare was the third of
eight children, but unfortunately the eldest two died. His father was a-leasther merchant,
who later became a bailiff: 2 high position in the council, His mother was 3 local landed
heiress, which meant she was born to 2 wedlthy family,

EDUCATION

Itis likely that Shakespeare attended school st the age of six or seven until the age of about
fifteen, probably at King Edward V1 School. He had a free education as his father was »
balliff, while most others had to pay. There he studied Greek, Latin and Religious Education,
which helped him greatly when he was writing his works. There Is no record of him

attending university. '

INTO ADULTHOOD

At the early age of eighteen, Shakespeare married Ann Hathaway on 27'* November 1582,
They had three children: Susannah, followed by twins, Judith and Hamnet (sadly Hamnet
died at the age of eleven), Shakespeare later went to London to work in the emerging
theatres. Strangely, the next seven years of his life are a complete mystery, with the
baptism of his three children being the only known record of his existence during this
period. There are theories that he escaped to London to avdid being prosecuted for deer
poaching, and also of him being an apprentice butcher, 3 lawyer's tlerk and a taacher.
However, none of these rumours have been proven.

HIS PLAYWRITING DAYS

The next known record of Shakespeare Is when he was alrepdy 3 playwright in London: he
received several negative reviews, such as that from the playwright Robert Groene who
called him an “upstan crow'.
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As Shakespeare grew more experienced, his works began to gain in popularity, especiafly
amongst royalty. Queen Elizabeth 1 favoured his plays as they made her uncle, Henry VI,
look important. In 1599, Shakespeare became part of the ‘Lord Chamberlain's men’, a -
group of successful writers and actors. The same year, the Globe was bullt, with
Shakespeare owning 12.5% of it— he became avery wealthy man indeed. Now that he had
money, it was time to spend it. Shakespeare bought the second largest house in Stratford
tor his family, numerous properties in London, 107 acres of farmland and » cottage. Later,.
he also bought premises in London to {et.

. A CHANGE OF NAME

When Queen Elizabeth | died, Shakespeare and his companv (The Lord Chamberlain s Men)
* were awarded a royal patent by King James |, originally King James Vi of Scotland; the

- company soon became known as ‘The King's Men'. Shakespeare s work shifted
dramatlcally, from the previous religious tone to the secular entertainment for the public.

DEATH AND lEGAC\'

It is belleved that “Fwo Noble Klng s Men’ was one of the last plays Shakespeare ever wrote.
His final plays were graver in tone; and ended with forgiveness, not tragedy. This could
bave been the theatrical fashion of the day, but many people believe it reflected
Shakespeare’s more temperate view of life as he #ged. He died on the 23" April, 1636, on
his fifty-second birthdav. the cause of his death is unknown, but just a month previously his
doctor reported him to be perfe:ttg healthy.

Seven years after his death, 3 colfection of Shakespeare’s work was puh!ished the most
complete version so far. it included plays no-one had ever seen before, Cfeated by friends,
John Heminge and I-lenry Ctmdell many think Shakespeare would not have become such a

legend if it was not for this work.

Nearly five-hundred years later, Shakespeare and his writings are still widely studied. Hels
regarded as England’s national plavwrisht- a vital part of England’s history as well as its
fanguage., |

This was the life of Wuliiam_slh'akespe'are'. .
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Key stage 2 exercise 1
Pupll C - Plece E: a story opening

Context: pupils explored a number of openings to science fiction novels, before planning and typing
thelr own opening for a science fiction story that would appeal to year 6 puplls.

Meet Dave

Streaks of rein raced down the glass, forming a pool alongtheed'ge of the window.
Sonar shrugged indifferently, not caring about the damp, grey atmosphers. it's not
llke he had anything to do.

Walking into the kitchen, he nibbled at a stale ginger biscult, looking for sandwich
ingredients. He eventually found a scrap of peanut butter at the back of a cupboard.
Then realising he had no bread, he resoived to dry, plain ricecakes. His motter
never seemed to have time to buy food. She was either sieeping, in the shower, or
Just ‘out’. Sighing, he trudged back into the living room, shook the remote control and
turned on the TV. Staring at the measly selection of videos, he scrolled up and down,
trying to decide which one he had watched iess than ten times. Tired and frustrated,
he fiicked his silvery halr back (his mother had decided blonde was 100 ‘commen’ for
her son 0 she had dyed It) and closed his eyes. When he finally opened them
again, he was shocked to se¢ a new titie flashing on the streen: ‘Meet Dave’.

Blinking curiously, Sonar ciicked onto the film. The loading circle appeared {as It
always did), but he was astonished when an ‘error sign appeared. He clicked
OK...flashes of biue lightning crackied ominously; It was like i had penetrated the
screen, reaching out towards him... Sonar backed Into the sofa, his grey eyes
reflacted the biue from the light.

As the lightning died, he heaved & sigh of rellef. It didn't fast long — a heam of red
laser shot out of the signai indicator. scanning the reom while buzzing continuousty.
It was like the film hed taken on the device. He feit a strong puli, so streng he could
feel himself slipping off the sofa. Befors he had reaiised If, he was no longer making
somntact with, well, anythlng He vas floating In midalr. It was like a giant invisible
bubble held him high in the alr. His grey eyes were wide with fear and bevilderment.
Long siivery locks hung ir évery direction; his mouth qpen in a silent siriek. Thé
bubble, containing Sonar, gathered speed and approached the black screen of the
telavision. Temified he was gaing to face-plant into the extremely solid looking
glass...

“Arrghhhfll” he shrieked; as he piunged into icy waler. Somsthing cold and slimy
touched his forehead, then his ieft cheek. Disconcerted, he pulled his faceoutandin
the process, fell back with a thump. Wet auburn curls dripped miserably down onto
an olive-green unifonm.

“Number Three. What an EARTH do you think you are doing?” growied & dark-
skinned man in a similar uniform. A few people chucklied appreciatively, nmmurlng.
“What on Earth —gat iti™

A dark flush crept over Sonar, furming him into a human pium. Clambering up, he
rushed towards a door with the familier male bathroom sign.

“Uh, number Three? The female bathroom Is over there,"” the man called out,
pointing towards the opposite door.

“But |, uh,” stammered Sonar, blinking in confusion, “oh, yeah, of course.”
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Rushing through the door in Aumiliation, he fled intc a cramped cublicle, locking the
door. Panting, he took a few seconds fo recover...

“Aaahhhl!!” he screamed, rushing out of the toillet in a frenzy. “I'm a girl” he finished,
eyes wide with horror. For the first time, Sonar fock in his appearance. His damp hair
had grown down fo his \waist and been curled in the process. He had lost 4 inches of
height and gained Skg of weight. His eyelashes were coated in what seemed like tar.
's this what being a girl feels like, wondered Sonar? He stared in fescination at his
new body, not apprehending the fect everybody was staring at him, or rather. now,
her.

“Number Thiree, this is not acceptabiel” shouted the men once more. “I'm very sorry |
should be saying this, but as a caplain | really must. “Sort yourself out and place
your foolish body on the Naughty Stepl” Hearing the last phrase, Scriar fel an urge
to laugh uncontrofiabie. The Naughty Stepl The angry face diracted at him guenched
this urge siighty, but he couicn't suppress a high-piiched giggle.

The corridors were straight and everything. to Sonar's refief, was very helpfully
iabelied. Aftar many more awiward questions and peculier siares, he was direcled to
8 small, neat cabin. Splashing his face with cold goldfisi-free water from a silver tap,
he picked up a hot-pink brush and made an atfempt fo put his hair into & ponytail,
Eventually, after six snapped hairbancls and orange lace all over the floor, he had o
give up. Growling in anger, he sat on the plastic mattress and started to think: where
was he? Why was he here? How did he get here? Why was he a gitl?

A massive jolt woke Sonar up from his daydream. He was thrown across the room,
crashing painfully into the cold sfone fioor. An ear-blasting siren erugted, echaing
through many corridors. A baoming voice which Sonar recognised as the captain's
accompanied the wall, directing all crew to the main hall. Cautiousty, Scnar pushed
open the door a crack, fo see people rushing down, face serious. Joining them, he
fried fo catch the murmured conversations of the crowds,

“Some sort of crash, one of those glant thingle on wheels,” muttered a woman with
fong blonde hair in a ponytail.

“1 hear we're out of power, and the right foot's twisted,” replied another, 2 man with
short dark hair.

As if on cue, the bright white lights flickered, before blacking out completely. it was
fike the whole object thet they hac been ravelling In hed stwt down; there wes a soft
whirring nolse fike a large machine powering down. ..

©® Crown copyright 2018
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Pupil C — working at greater depth
The collection includes:

A) a missing chapter

B) an informal letter

'C) aformal letter

D) a biography and associated newspaper report
E). a story opening

All of the statements for ‘working towards the expected standard’, ‘working at the expected
standard' and ‘working st greater depth’ are met.

The pupil can write effectively fora range of purposes and audiences,
selecting the appropriate form and drawing independently on what they
have read as models for their own writing (e.g. IIterary Ianguage,
characterisation, structure).

Across the collection, writing Is effectively adapted for varied purposes and audiences, selecting and
‘maintaining the approprlate form throughout. The pupil's knowledge of language is evident, galned
from close study of a class novel and wider reading of science fiction as well as non-fiction texts -
-from the chapter written i in the style of Lois Sachar's novel 'Holes' to the futuristic science fiction
opening and the carsfully researched blegraphy of Shakespeare

The missing chapter skllfully captures the style of the original novel Slngle-clause sentences and’
sentence 'fragments' (The hole was finally done. Finished. Slumping back...Mr Sir. With a gun. Was
this a nrghtmare?) the use of the second person (If you don't want to die, you probably don't want to
disturb) and the stream of consc:ousness technique (There it was, a pinprick In the distance) work
together to recreate the quirky namative. Occasional over-reliance on the source text (/t was nothing
fo be proud of, but he felt proud nevertheless) does not detract from the success of the piece, which
‘is firmly rooted in the pupil's understanding and appreciation of the novel.

Fronted clauses, typically introduced by -ing and -ed verbs (Heaving himself up, Stanley...Blinded,
he fell back...Summoning up the last of his spit, he...Comforied by the fact that) engage the reader
by W|thhold|ng the subject, whilst literary Ianguage (A g!owmg full moon balanced precariously...
Hquid ice soothed his aching back, washing away the heat.. Overpowenng heat welcomed him)
vividly evokes the scene.

The 2 letters, both written In role as Stanley,; skilfully convey events through his viewpoint and draw
on the style of the novel, whilst effectwely addressing the differing purpose and audience of each.
The personal letter to his miother aims to reassure her. By drawing on elements of Jife ‘at Camp
Green Lake, the pupil cleverly transforms each: into an ironically positive experience that could not
be further from the truth (/ was worried / wouldn'’t sleep, but the bedding was so good I can’t even
remember getﬂng Into bedi). The letter of complalnt to 'Children’s Services adopts a more serious
tone as befitting its audience (shocking state...disgusting conditions...appalling.. errible quality),
juxtaposed with Stanley’s understandable sense of outrage (...we are children. Children in the -
middle of their education...how can youlpossibly expect us...?).

The 2 linked pieces on Shakespeare draw on the writer's knowledge of biographical writing and .

-reportage. The well-researched biography adopts a chronologlcal approach, charting key events in

Shakespeare s life, neatly framed by the concise introductory and concluding lines (This is the life
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of... This was the life of). As befitting a biography, factual details gleaned from research '
predominate, whilst the more speculative naturs of the Information (where the facts are loss clear) Is
acknowledged (it is belleved... There are theories thaf). The writer's voice is sﬁbtly present
throughout (it was common for baptism...but unfortunately...which meant she...a complete
mystery...a very wealthy man indeed), whereas the more overt commentary (/s considered the
greatest writer of the Elizabethan age...a vifal part of England’s history) conveys the writer's open
admiration for their subject.

In the newspaper report, emerging detalls of the murder combine with eyewltness testimony and
editorlal comment. The reporter adopts a wary stance, conveying both respect for the murde_i'ed king
(his Majesty...our great King) as well as diplomacy (Lord Macbeth...was the hero of that battle...is
expecting to be crowned King) and guarded pragmatism (While we may moum...we must move
on...We must stay as one — as SCOTLANDI).

The story opening, in which the main character, Sonar, Is depicted as a bored television buff who
finds himeslf drawn — Iiterally — Into the TV set, Is skilfully structured, with transitional moments
conveyed with conclslon (info the extremely solid looking glass... Amghhhli” he shrieked, as he
plunged into.icy water...Why was he a giri?...A massive jolt woke Sonar). The subtle humour that
pervades the plece (What on Earth — get Itl...couldn't suppress a high-pltched giggle...after six
snapped halrbands), the use of Iterary language (Streaks of rain raced down the glass. ..lke a large
machine powering down) and the well-placed clues that enable the reader to infer the situation
ahead of the protagonist (Long silvery locks...Wet aubum curls...Something cold and slimy...cold
goldfish-free water...eyslashes were coated in what seemed like tar...glant thingle on wheels) are
all indicative of a writer sufficiently confident to draw on and adapt their chosen genre to engage the
reader. .

The pupll can distinguish between the language’ of speech and writing
and choose the appropriate register.

Throughout the collection, the pupll oonslstﬁntly démonstrates the ability to distinguleh betwesen the
language of speech and writing, choosing the appropriate reglster according to the context.

Features of language more resonant of speech are dellberately deployed to create an appfopriaie
level of informaiity when appropriate — for example, to engage the reader In the missing chapter and
the sclencs fiction story. However, when writing for more formal contexts, an appropriately formal
register is adopted, avoiding the language that might otherwise be used In speech.

The pupll makes a consclous choice to adopt an Informal register In order to achleve their intended
effects. The casual asides in the missing chapter (He would need fo get on the road fwell, desert])
and In the sclence fiction story (It's not like he had anything to do) Imply an ironic third-person
narrator, and the deliberate deployment of features of spoken language in Stanley's letter to his
mother (/f was SUPER dark, like Iiterally, you will not believe it!... There’s this thing called...Well -
DUH...It was totally worth if) combines with the subtle humour (1 have had like ZERO time to
‘write...Hashtag-worsi-holiday Ever) to successfully capture Stanley's speaking voice, creating the
chatty, intimate and light-hearted tone required.

An appropriately formal regllster is adopted In the letter of complaint (/ was sent here as a
consequence of my mistake, as many boys are...we are not even permitied... This fask might be
manageable if It were not for) and in the two pieces on Shakespeare. The impersonal style of the
biography Is appropriate to its Informative purpose (Is considered the greatest writer of the
Elizabethan age...Shakespeare and his writings are stil widely studied...He is regarded as
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England’s national playwright), whilstthe’ relatively formal, measured stance of the reporter is
successfully conveyed {His majesly had been staying...he had not thought it unusual...it is
Important to remember that)

The pupil can exercise an assured and conscious control over levels of
formality, particularly through manipulating grammar and vocabulary to
achieve this.

Throughout the collection, levels of formallty are consclously controlied according to oontext

audience and purpose. Grammatical structures and vocabulary are manipulated to convey differing

levels of formality — from the chatty style of Stanley’s letter home and the humorous science fiction
arratlve to the more formal pleces on Shakespeare. :

The missing chapter suooessfully imitates the informal, quirky style of the original, with its sentence
“‘fragments’ (A lizard. A Yellow Spotied Lizard.), brief transition to the second. person (if you don't
want {o die, you probably don’t want to disturb a Yellow Spotted Lizard) and apt choices of
vocabulary (popped...chinks.. spaﬂ

The 2 letters, both written in role as Stanley, deploy differing levels of formality as befi iiting their
quite different audiences. The personal ietter. oonsoiously establishes and sustains a level of
Informality appropriate to Stanley's character and situation. Imperatives (Wait until you hear...

Please don't wonry...Tell Dad | said hi), second-person direct address (You know when the court
guy says), confracted forms (‘cause | wanled.. .yknow...Please don't worry ‘bouf me) phrasal verbs
(been up to...dried off...going on) and elliptical sentence ‘fragments’ (/ have fo go now - can hear
the dinner belll...] am FINE. Better than f'nef Reaﬂy ! am.) combine with carefully chosén
vocabulary (the court guy...prefty paintul...like I:terally -super fast...Ultra-cool) and vague language
(this really nice girl...where the stuff was...There's this thing called) to achleve. an ‘upbeat tone, "
concealing the truth about Camp Green Lake from his parents.

‘Afar greater level of forma!lty Is deployed in the letter of complaint through the use of passives (/ .
was sent here...One of my room mates [ J was cuf severely.. .we are not even pemmitted.. . we are
expecled lo survive. ..measly amount of waler we-are given), the subjunctive (if it were not for) and
precise vocabulary choices (consequence. ..endure...conditions...permitted...adspt...attending).
Occasional emotive outbursts (we are children. Children in tha middle of their education...how can
you possibly expect us) add to the sense of Stanley’s outrage without detracting from the required
formality of the plece.

The informative biography achieves a relatively impersonal style through extensive use of the_
passive vaice (is considered the gmatest writer...Is best known for his piays...have been proven...
were awarded a royal patent...work was published...are still widely studied .He is regarded),
Jincluding the impersonal ‘it' construction (!t is believed that), whilst expanded noun phrases convey
detall concisely (the only known record of his existencs during this period...a group of successful
writers and actors.. the ﬂweatncal fashion of the day) Assured vocabulary choices (ex:stence
pmsecuted pramfses .secular...temperate) and subtle authorial Intrus:on {but unfortunately...a
very wealthy man Indeed) contribute to the knowledgeable, authoritative tone of the piece.

The relatlvely formal, measured tone of the newspaper report is appropriate to the subject: matter

‘and the circumstances surrounding the murder. Verl forms, including the perfect,  simple and’

progressive forms, are manipulated to convey the timeframe of events (had been staying...was the

hero...and now is...There had been.. happened .had indeed heard...had not thought it

unusual...had not mvestigated fun‘her Is expecting to be crowned), whilst modal verbs (we may...
17



we must...) and the Impersonal ‘it' construction (/ /s important to remember) provide a level of
edttorial cautlon. Vocabulary choices are apt (victory...host...banquet...bed chamber...
occupants...disturbances...investigated).

The science fiction opening Judiciously deploys Informai vocabulary and grammatical constructions
to create a highly assured and humorous narrative. The Ironlc stance of the narrator is captured
through Informal asldes (/t's not like he had anything to do...his mother had decided blonde was too
*‘common’'...as It always did), whereas precise vocabulary cholces secure the humour in the piece
(shrugged indifferently...scrap of peanut butter...measly selection...going to face-plant).

The pupil can use the range of punctuation taught at key stage 2
correctly (e.g. semi-colons, dashes, colons, hyphens) and, when
necessary, use such punctuation precisely to enhance meaning and
avoid ambiguity.

A rangé of punctuation is used' correctly - for example:

e commas to clarify meaning

o His muscles felt ilke bags of wet cernent, and If someone told him he was to sleep
here tonight, he would have accepted. [Plece A] -

o Heaving with relief, he rolled over, panting, ohly to Jump up In agony at the bummg in
his back. [Piece A] _

o Iwassent here as & consequence of my mistake, as many boys are. [Plece C]

o Rushing through the door In humiliation, he fled into a cramped cublcle, locking the
door. [Plece E] -

¢ punctuation to indicate parenthesis
o ..o geton the road (well, desert)... [Plece A]
o There was this really nice girl 'sscort — her name was Landy - she took me to my
cabin... [Plece B]
o Shame, really, ‘cause | wantad to go everywhere! [Piece B]
o ... measly amount of waler we are glven (previously stated above). [Plece C]
o H:s host, the Lord Macheth of Glamis and Cawdor, was the hero of... [Piece D]
o ‘Butl, uh,” stammered Sonar, b.'mking in confusion, “oh, yeah, of couma " [Piece E]

» colons, semi-colons and dashes to mark the boundary betwaen lndependent clauses

o His arms were too weak from countless hours of digging; his legs were too tired to

support his heavy weight. [Piece A]

o He could tell because his dirt plle had a really peculiar shape; it had a spooky
resemblance to Mr Sir... [Plece A]
I'm surprised at how quickly everybody got up — | was hardly ewake! [Piece B]
It was safer than | thought we were all tied Into rope harriesses with metal hooks.
[Piece B]
However, this task is so pointiess: would i not be betfer.. . Including us? [Plece C]
The next known record of Shakespeare Is when he was a.'ready a playwrlght in
London: he received several negative reviews.. [Plece D]

.. the Globe was bullt, with Shakespeare owning 12.5% of It — he became a very

wealthy man Indeed. [Plece D]
it didn't last long —a beam of rad laser shot out... [Piece E]
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o If was like the whole object that they had been tfavelling in had shut down; there was -
. a soft whirring neise... [Piece E]

 colonsto introduce = list and semi-colons within lists
o There's every thing imaginable: cereals of every kind: the cutest cakes; a full fried.
" breakfast range and the best fruits. [Plece B]

* hyphens fo avoid ambiguity
o algae-filled slime ponds... [Piece B}
o ... the 16-year-old maid... [Piece D]
o ... cold, goldfish-free water...[Piece E]
o ... & hot-pink brush... [Pleoe E) -

When necéssary, punctuation Is used precisely to enhance meaning and avoid amblguity. For
'example commas are used to avoid miscues (Stanley looked around, eyes squinting for the orange
glow.. There it was, a pmpnck in the distance., . More stars than he had ever seen, Spnnkied across
the sky Mesmen'sed Stanfey walked on) and to mark nouns in epposltion (Annys, the 16-year-old
maid).

‘Commas, colons, seml-colons and dashes are used confidently, often working in tandem to. oontrol
ambitious, multi-clause sentences (The mfamous yellow spotted lizard js extremely common: while |
realise the counsellors cannot possibly take these animals away from thelr natural habitat, they
could at least prowde us with...it didn't last fong — a beam of red laser shot out of the signal
indicator, scanning the' room while buzzing continuously)..

‘The use of a semli-colon.Is particularly well chosen.In the mlssmg chapter, where It is usedto
balance two linked, mdependent clauses for IIterary effect (His arms were 100 weak from countless
hours of digging; his legs were too tired to support his heavy we:ght)

© Crown copyright 2018
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Pupil C
This collection-inciudes:

A) ashortstory

B) a sclence Investigation

C) ‘an information text

D) a pair of historical narratives
E) a continuatlion of a chapter
F) a formal letier

24



Key stage 2 exercise 2
Pupil C - Piece A: a short story -

Context: as part of a unit on harrative writing, puplls were asked to use their skllls to bulld tenslon In
a story about an assassination, particularly by hiding the identity of the perpetrator.

The Assassin

The gloomy silhouettes suddenly disappeared, as the crescent moon was relsased from its prison. The light
mmmmmgom..gunmmmmmmmmmummm
mmnmaﬂnmm.hbmmmmnunﬁnmammmtcmnbdomln.

‘Myﬂmm.'ﬂnmmﬂwmmmmmmlmhmmhisquﬁndumlhumm :
which the unfortunate culprit would creep out anto, wakting for the moment when he would strike, Biood raced
through his body, bis puise quickening with every moment tha? passed.

After what feit fike an stemity, mmnmmummwwmmdmmmm before long
,wumwmmmmmw

“Finally.” smiled the assassin, “my time 1o shine.”

mmlmlug.mamlusa&mptlyamhamtmlmm mmmma.amungm.
mmummmmmmmumum

“Dangit!" he walled:

Now, more inturiated than he had ever been, he repositicned his body, determined 10 end this embanassment ol
a murder.

Hetook along, deep breath, caytiously scanning hls suroundings, once again the gloom sweeping over hinina
curtain of black. The victimsuddenly appsared, obllvious io his whereabouts. Hovering above him, the assassin

gave a smirk. Swoop! Ript
*Easy 25 you Hke!” he faughed,

Adudnlhymﬂuubﬂed%tﬂnmudmmmmmndmm.mamomn.mm
mnmtnumphmmuummmmmmmnlsdms,ummumrmm.mg.
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Key stage 2 exercise 2
Pupll C - Piece B: a science investigation

Context: as part of thelr work in science, pupils were asked to create a fair test to investigate how
changing one variable of a maglc bean would affect the speed of Its descent down a ramp. Having
conducted the experiment and recorded their fi ndlngs pupils then wrote up their expenment in full.
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Key stage 2 exercise 2
Pupll C -'Plece C: an Information text

'Context: as part of their cross-curricular topic work, pupils were asked to research 2 animals that
might have the potential to form a hybrid. They then wrote an information text on this newly
dlsoovered genetically enginesred hybrid animal.

THE COUPARD

| The coupard {Panthera concolor cougar) is an interieed of the
. Alrican leopard - its mather - and the North American cougar ~ lts
father. These two animals bred when the leopard escaped from a
| North American 260, roaming Into the wild where it came AHr0SS 3

| mate tougar,
Appearante |  — Ny Habitar
This carnivorous predator has | . Despite originating from North
many features, ol benefitting it in- | | .America, this cat, 2 member of

prey. s diet consists of beeties;

| rodents; birds; antelope and -

| deer; and, incredibly, sometimas
batw girafie. To help catch their
| prey, these 2nimals have world

| class hearing anda highly
developed sense of smell,
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different ways, One of these is s 8P s | the Felidae family, lives in the
the black roseites, which come e e = 0”5 sub-Sahsran desent. fFor reasons
from the leopard, helpingitto - s © "N S < 310 unknown, the coupard struggled
biand in with the surrounding el AL S’ ta survive in the wilds of North
area, It also hes crooked claws Americo and, because of it
and strong hind legs, both of — ———— mother, born in Africa, it was
which assist it ta climbtrees: the | The coupard waitingto pounce for’ shipped 10 this warmer continent,
shape of the claws also supports - prey. tnstead of strugaling, the coupard
the grasping of prey, _ thrived in the Sahara, one reason
Weighing in at 50kg. this mammal Foed s i ‘being the plentiful supply of food,
can run at speeds of up 10 82mph This sohuw_mlm_l has 3 unique
and can jump 15 feet into the air, | WAV of hunting: stalk and
leaping onto branches of trees ambush. Despite its speed, the
where it likes to settfe, coupard prefers Lo stay hidden,
= before pouncing and digging its
claws deep into the theoat of its




Key stage 2 exercise 2

Pupil C - Piece D: a pair of historical narratives

Context: after reading a range of fiction and non-fiction texts related to World War 2, and exploring
the perlod in their history lessons, the pupll chose to write 2 different wartime narratives dépicting
everyday life through the perspective of children.

First-person narrative: Ned's dlary
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Third-person narrative about a chiid evacuee
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Key stage 2 exercise 2

Pupil C - Plece E: a continuation of a chapter

Context: puplis read the first chapter of One More River (Lynne Reld Banks). They then ccontinued.
the narrative, depicting the reactions of Lesley, a young teenage giri, who had Just been told that
she must leave Canada to go and live In Israel, leaving her comfortable and familiar life behind.
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Key stage 2 exercise 2

Pupll C - Piece F: a formal letter

" Context: towards the end of year 6, pupils were asked to reflect on an Issue about which they felt
strongly. Having discussed mental health as a class, the pupll decided to write to the headteacher,
expressing their opinlon on homework.

Thursday 17*° May, 2018,
Dear Headtencher,

MlmiumnﬂyhmwmﬂmlamlmmdmmIhlvedmenmwﬂumvoutn
. share my personal views on what, | belleve, &8 unnacessary pressure for results thet do notvalus g
dllld'sh'uell_amlng. .

First of all, childran at the age of eleven are not aquipped with the required strategies to cope with
the pressures that homewark brings. Although | have persanally coped quite well with the préssuras,
| have seen some of my friends and classmates struggle - their anxiety during dificult work has
aundﬂnmhwnuqqenﬂvmkbthmandfnlwm_lmammﬂwun and cannot do.
Fortunately, | have family who are quite open at home when tafking to me about the Impact on
mentai heaith. From our discussions, | am deeply worried about what these pressures are doing te
us at such a young age. Surely we have a lifa shead of ys for plenty of other important worries.

1 am also concerned for the declsions of soms of the parents of my friends. A number of them have
found tutars and haited clubs for ‘the time belng’ so that their children can put in the extra work.
How do they release thelr stress now without their frea time and clubs to let off steam? Of course,
the parents want them to do well but it seems to me that this is a spiralling effect of the rea!
prablem: too much homework. ' '

Another thing that | have noticed during the busld-up of homework has been the amount of work for
the teachers. The ceincidence of thi snappiness In 8n ctherwise lald-back teacher has certainly been
caused by the pressure of this sdditional workload affecting his free time. Surely the quality of his
teaching and the way he gets the best out of us Is more Important. Is homework reaily a vaiusbla
messure of how we are deing?

In conciusion, ! beileve that homawork is adding to 'our country's poor mentai heaith and at an 3ge
where children are unsble to manags ths situstion that is thrust upon them. There must be another
way te get your prograss and attalnrhent measurss and ) Implore you to find them before we have
even grester numbers of people In olr saciaty struggiing to fit saclally becguse of thair mental wali-
baing. '

Yours sincerely,
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Pupil C -~ working at greater depth within the expected standard
This collection includes:

- A) a short story
B) a science Investigation

'C) an information text
D) .a pair of historical narratives.
E) a continuation of a chapter
F) aformal letter

All of the statements for ‘working towards the expected standard’, ‘workmg at the expected
standard' and worklng at greater depth within the expected standard’ are met.

‘The pupil can write effectlvely fora. ran.e of purposes and audiences,
selecting the appropriate form and drawing independently on what they
have read as modeils for their own writing (e.g. literary language,
characterlsatlon structure).

Across the collection as a whole, the pupll demonstrates the ability to write effectively for a range of
purposes and audiences, selecting and maintaining the appropnate form. The pupll draws
independently on their expetience of reading fiction arid non-fiction texts to mform their writing —
from the narratives depicting scenes from World War 2 to the'Informative plece about a hybrid -
species and the insightful letter to their headteacher.

In ‘The Assassin the writer demonstrates effective narrative IJechanue by successfully withhokling
the identity of the unexpected perpetrator until the very end of the story. Although sucginct, the

'piece is satisfyingly structured with moments of tension (waiting.for the moment when he would
strike.. . his pulse quickening... preparing to pounce) and a humorous mid-point anti-climax (And
then...out flew a piece of sewage) leading defily to the conclusion. Well-placed clues (his shaggy
dark coat... Hovering above him... Swoop) and the restrained ending (A dead rat lay on the cobbled
street) combine with literary language (as the crescent moon was released from its prison. .. thrs
-embarrassiment of a murtler... the gloom sweeping over him in a curtain of black) to create an -
assured and skilful short narrative.

The wnte-up of a class science investigation provides a detailed analysis of the experlment It sets
out the alm in the form of a question-and offers a hypothesis, using scientific reasoning (this is
because... However, when too much... the bean will... therefore making it). The method is:provided
through a combmat;on of commands and statements, supported by a list of equipmentanda
diagram, whilst the results aré appropriately set out in tabular form. The conclusion presents a
detalled explanation of the results, recognising the shortcomings of the ériginal hypothesls, whilst
the final evaluation considers the validity of the test, acknowledging the unreliability of some aspects
of the investigation and reflectinig on ways in which it might be improved. Subheadings provide
helpful signposting, whilst muiti-clause sentences, incorporating co-ordinatien and subordination,
enable the writer.fo integrate layers of explanatory detail (Using this formula [...], | can seé that
when using three marblés, thers is iess ‘space in the magic bean and, when using one marble, there
is more space, but not much weight when turnmg, so it cannot propel ftself at speed).

The text on the hybrid species, presented as an informative article with helpful subheadmgs and an
IIIustratIon malntams Its form throughout, providing the reader with a convincing account of this
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fictiious new specles. The use of scientfic names (Panthera concolor... Felidae), precise, subject-
specific vocabulary (inferbreed... camivorous... prey... continenf) and expanded noun phrases (an
Interbreed of the African leopard — its mother — and the North American cougar - its father... the
grasping of prey... a unique way of hunting... a highly developed sense of smel... the plentiful
supply of food) creates a knowledgeabie and authoritative tone, whilst telling choices of adjectives
(unique) and adverbs (incrediibly) subtly indicate the writer's admiration for the creature.

The historical narratives, inspired by the pupif's Immersion in the World War 2 penod recreate-
scenes from wartime Britain largely through the eyes of children. The diary focuses on the days
surrounding the declaration of war, convincingly presented thraugh the eyes of a young schoolboy
more preoccupled with childish pursuits. A sense of authenticity Is created through the cholce of
language drawn from the pupil's reading (Mrs Jones’ comer shop... counted our pennies... got &
proper spanking... reading my comic... The wireless was on), although there are occasional
glimpsas of a more contemporary voice (tasty orange tangos... completely freaked out). Narrative
structure is controlied and assured — each diary entry opens with a sense of anticlpation (My day
started off like this... If was hilarious... | woke up [...] about what had happened fast night) and
closes with a neatly satisfying ending (however, it was better than no sweets st all... ready to write
in my book... This was really bad, | thought). Furthermore, by slowly revealing the previcusly
unseen Anderson shelters through the unknowing eyes of the young diarist (crowding around
something... saw what everyone was looking at... saw Dad building something... It was like the
thing at school... | asked what it was), the writer creates an alr of intrigue and a suggestion of
innocence soon to be destroyed.

The oompanlon third-person narrative uses fiterary language effectively (radlated with a sadness
that had never been folt before. .. ong-bladed grass swarmed the surrounding aréa with marigoids
[like broods of shaggy suns] facing upward, deep in thought... an oid bronze key that she stabbed
blindly into the lock), whilst the use of an extended metaphor (into the sea of people... weavad out
of the current, trying desperately to navigate himself) successfully conveys the piight of the young
evacuee. The succinctness of the narrative belies the level of detall conveyed, with Its snippets of
telllng dialogue (Evacuees with mel... How dare youl... Hmm...that one’s too scrufly... I'll take you,
boy. Come on... Get in there, boyl). The ominous “Nothing was said” and hints of danger
(mghtmaﬂsh joumey... tmy blood-red bricks... Dengerous and’ sharp, her dark eyes... long
precarious thoms... stabbed biindly) are suggestive, inviting the reader to predict John's fate.
Despite occasionally less successful cholces (his jet-black hair... a slice of crumbly camrot cake... a
short, plump woman), these related pieces do Indicate the versatility of this young writer.

The contiriuation piece, based on ‘One More River, sucoassfully recreates the style of the novel,
presenting the protagonist's perspective through a third-person limited narator. The somewhat
melodramatic reaction of the teenage Lesley is effectlvely captured ( The welling of tears
transformed Into hate: hate for her parents, for the world) as her rather superficial and self-centred
lifestyle Is threatened. Apt choices of vocabulary (plercing... raw bitterness... howls... pounded...
spiif) convey the. |ntens1ty of her emotion, which contrasts effectlvely with her boyfriend's
unexpectedly casual response to her news. The ending is economically managed as the reader's
attention is transferred to the “dumbstruck” Lee left standing on the doorstep, “his eyes raised in
utter shock”.

The formal letter, written to the pupil's headteacher, makes the case against homework in a
reflective and respectful way. The form of the letter provides the vehicle for the writer's argument,
moving with & steady logic from the speclfic to the general. By opening with a persorial grievance
(As a child cumrently having to complete large amounts of homework... my personal views), the
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writer extends the argument to a genuine concem for fellow pupils (frlends and classmates
struggle... their anxiety... consequeritly mishehave... feel worthless) and teachers (pressure of this
additional workload) before broadening the scope to encompass soclety in general {our country’s _
poor mental health... people in our society struggling to fit socially) and concludlng with a plea for -
the reciplent to reconsider school policy (must be enother way to get your progress and attainmient
measures... | implore you). Rhetoncal questions {How do they release their stress [...]7... Is
homework really a valuable measure[ J?) and adverbs (personally Fortunately . deeply...
Surely... certainly... really) support the letter's ultimately persuasive purpose and reinforce the
'writer's stance.

The pupll can distinguish between the language of speech and writing
and choose the appropriate register.

Across the collection, the pupll demonstrates the abliity to distinguish between the languagé of
speech and writing, choosing the appropriate register according to the context. Features of
Ianguage more resonant of speech are deliberately depioyed to create an appropriate level of
-Informalrty when required - for example to create a sense of authenticity in the wartime dIary
However, when writing for more formal contexts, a smtably formal register is adopted avoidlng the
._Ianguage that might otherwise be used in speech,

The pupil chooses to adopt an informal register in both the wartlme diary and the short story about
an assassin. The conversational style of the diary's opening (My day started off like this) oombines '
with features of spoken language such as discourseé markers (Anyway, when | finally), sentence
fragments (Comica/), and a casuat aside (which it wasn’f) to capture Ned's speaking voice, creating
the easy famillarity required. Slmllarly. the perpetrator’s utterances in ‘The Assassin’ (Any time
now... my time to shine.. . Dang il... Easy as you likel) contrast effectively with the more formal
reglster used elsewhere in the story (dared to enter hrs domain.. obtmous to his whereabouts).

An appropriately formal reglster Is adopted in the artlcle on the hybnd specles (Desplte originating

-from North America... For reasons unknown... one reason being the plentiful supply of food) and i in
the letter to the headteacher (not equipped with the required strategies... caused them to
consequently misbehave... It seems to me b‘let) whilst the write-up of the science investigation
adopts a ragister oons1stent with the more objective style appropriate to the purpose and audience
(distribution of aoece and weight... | can conclude that... a requirement for a fair tost...'was
unavailable in our original Investigation). '

The pupil can exercise an assured and conscious control over Jevels of
formality, particularly through manipulating grammar and vocabulary to .
achleve this.

Throughout the collection, levels of formality are consciously controlled according to context,
audience and purpose. Gramimatical structures and vocabulary are manipulated to convey differing
levels of formality — from the relative Informaiity of the wartime diary to the more formal Information
text and the letter to the pupil's headteacher-

in the setlsfylngly succinct short story ‘The Assassin’, relatively formal grammatical structures
combine with vocabulary (for the killer to search the derelict alleyway below him... who dared to
enter his domain... his pulse quickening with every moment that passed... determined to end this
embarrassment of a murder... oblivious to his whereabouts... A dead ret lay on the cobbled street...
readied for the feast ahead), adding substance to the crisp narrative. In contrast, the informality of
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the perpetrator's elllptlcal utterances (Any time now.. my time to shine... Dang itl... Easy as you
likel} and the humorous sound effects (Grack! Rackﬂ Swoopl Ripl) are delightfully Incongruous in
this grisly tale.

The write-up of a sclence Investigation employs a level of formailty consistent with the demands of
this type of writing. Precise vocabulary éhoices, including the use of relevant technical vocabulary
(rotate... invalid... template... hypothesis... formula... accelaration... propel... mass.. variabla),
and consclous cholces of grammar, Including the subjunctive (if / were to continue this test... i1
were o do this again), agentless passives (when foo much weight is added . this test was
considered a fair one) and use of modal verbs (/ can concluds... This would make the test), support
the reasoned tone appropriate to the wrltlng Occaslonal less preclse cholces (it wen't tum... a lof of
features... we stiif got results) only slightly detract from the averall level of formality.

-Furthermore, whilst the first person (/ think this is because... | can see that... | would time the
beans) Is used appropriately to provide the original hypothesis and to reflect on the outcome, the
use of more Impersonal subjects (The reason for this conclusion is... there is [a good distribution of
space and weight].... It is probable that... the aspect of human error [played a key factor])
successfully faregrounds the experiment, supporting the more objective tone required.

In the information text, sclentific names (Panthera concolor... ‘Felidae) and precise vocabulary
cholces (inferbreed... camivorous.. . predator... prey... solitary... stalk... originating... continent)
reinforce the knowledgeable and authoritative tone, whilst expanded noun phrases (the grasping of
prey... & unique way of hunting... a highly developed sense of smell... the plentiful supply of food)
support the conclge provision of detail. Assured use of fronted-adverbials (To help catch their pray -
Despite originating from North America... For reasons unknown), an agentless passive (# was "
shipped to this warmer continent) and the somewhat formal “one reason being” convey the objectlve
volce of the expert, whilst deliberate vocabulary choices (unique... Incredibly... strugglsd thrived)
indicate the writer's respect for the creature’s propensity for survival.

Whilst the historical narratives both relate to World War 2, and dellberaiely deploy Ianguage
reminiscent of the period (counted our pennies... reading my comic... The wireless was on..
‘Evacuees with me!’), the level of formality Is, nevertheless, adapted according to form and

purpose.

The.dlary deliberately creates a senss of easy famillarity through the use of discourse markers
(Anyway, when | finally... Anyway, there was a), phrasal verbs (started off... headed down ..

freaked out... Jooking at), Imprecise verbs (fo get some tasty we gof oulside), question tags (That
was Neville Chamberlain’s volce wasn't if?), sentence fragments (Com/cal) and a casual aside
(which it wasn'f), whilst the use of the subjunctive (/f { were king) is wholly appropnate

In contrast, grammar Is mampulated in the companion third-person narrative to suggest a lack of
familliarity and a sense of unease. The opening paragraph, which depicts the separation of a group
of child evacuees from thelr parents, Is densely packed with expanded noun phrases modified by
relative clauses (the platfonn on which hundreds of foriorn and bleary-eyed mothers said their final
farowells... a sadness that had never been felt before... the callous demon, which would take them
from their homes... the guard, who gave them a long stern siare), creating a heavmess that reflects
the misery of the subject matter. The agentiess passive (Nothing was said) and use of impersonal
subjects (called an urgent fomenine voice... a strong firm grip caught his arm.. boomed a voice)
convey a sense of Indifference, emphasising the vulnerability of the solitary evacuee on arrival at his
destination.
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Similarty, in the continuation of a chapter from ‘One More River, the deliberate use of nouns and
noun phrases ( The welling of tears... a sense of raw bitterness... The familiar chirp of birds... the
gushing of water... her parents’ crueity) supports the intensity of Lesley’s mood, whilst contrasting
effectively with Lee s elliptical - and somewhat offhand — —response (Could be worse)

The letter to the headteacher maintains a leve! of formality approprlate to its recipient and the
significance of its subject matter, whilst never losing sight of the writer's strength of feeling about the
Issue, Apt and considered choices of vocabulary (unnecessary pressure... required strategies...
deeply worried... spiralling effsct... valuable measure... mental- well-being) work in tandem with
passive constructions (are not equlpped has certainly been caused by... the s.'tuatlon that is thrust
upori thern), use of the perfect form {/ have chosen to writs... | have seen... has caused them o
consequently misbehave) and avoidance of contracted verb forms ( have personally coped... | am
also concerned) to sustain the measured and pollte tone. This is. interwoven with the greater-
Informallty of personal réferences and shared experiences(/ have family who are quite open at
home when taiking... halted clubs for ‘the time being'... snappiness in an otherwise laid-back
teacher) and less precise choices (gets the best out of us... fo get your progress and attainment
measures) which are indicative of a topic close to the writer's heart and, quite possibly; their
familiarity WIth the recipient.

The pupll can use the range of punctuation taught at key stage 2 -
correctly (e.g. semi-colons, dashes, colons, hyphens) and, when
necessary, use such punctuation precisely to enhance meaning and
avoid ambiguity.

A range of punctuation Is used correctly — for example:

¢ commas to clarify meaning

Without warning, the noises abruptly came fo a halt. [A] _

The victim suddenly appeared, oblivious to his whereabouts. {A]

.. carefully cut the template for thé magic bean, being alert to not cutting the comers.

[Bl

o Instead of struggling, the coupard thrived in the Sahara one reason be.-ng the
plentiful supply of food. [C]- o

o - ... and Mum and Dad sat Iifeless, listening carefully. [D]

o Dangemus and sharp, her dark eyes séitled on John's body, studymg him
thoroughly. [D] -

o She mumbled on, her voice muffled as she repeated words... [E]

o First of all, children at the age of eleven are not equipped with.. [F]

0 0.0

* punctuation to mdicata parenthesis -
.o Now, more infuriated than he had everbeen he repositioned his body... [A]

o ... the bean with two marbles was the Quickest, for this reason, making my
hypothes:s Incorrect. [B]

o The coupard (Panthera concolor cougar) is an interbreed of.... [C]

o Then he Qsaid we were af war = glumly, as though it was obvious (which It wasn*). [D]

o ... the platform — on which hundreds of forlorn and bleary-eyed mothers said their
f:nal farewells — radiated with a sadness. .. D]

o Then, affer an age of guiping, she finally... [E]
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o ... my personal views on what, | believe, is unnecessary pressure... [F]

* colons, sami-colons and dashes to mark the boundary between independent clauses
o ... double check that all the corers are taped up — if not, add more tape fo sécure
them. [B] '
o /talso has crooked claws and strong hind legs...to climb trees: the shape of the
claws also supports...prey. [C]
o This solitary animal has & unique way of hunting: stalk and ambush. [C]
... W8 were no longer friends: we were enenmies. [D]
o ...weonlyhad enough money to buy two sweets each; however, it was better than
no sweets at all. [D] o
o ... Ihave seen some of my friends and classmates struggle — their anxiely during
difficult work has caused them to consequently misbehave... [F]

o]

e hyphens to avoid ambigulty

© ... world-class hearing... [C]
... omeralti-coloured eyes... [D]
... Square-shouldered man... [D]
... bleary-eyed... [E] )
... the build-up of homework... [F]
... mental well-being... [F]

0 0.0 0 O

When necassary, punctuation Is used precissly to enhance meaning and avoid ambiguity. For
example, commas are used to avold miscues (Without waming, the noises abruptly came to a halt...
cautlously scanning his surroundings, once again the gloom sweeping over him in a curtain of
black... The victim suddenly appeared, oblivious to his whereabouts) and to Indicate where relative
clauses provide additional, non-essential information (the black rosettes, which.come from the
leopard, helping It fo blend n... Hurrying past the guard, who gave them a long stern stars, they
boarded the train). They are alsc used to control long, multl-clause sentences (Now, more infurlated
than he had ever been, he repositioned his body, determined.to end this embarrassment of a
murder... Using this formula [mass x accelaration = force], | can see that when using three marbles,
there Is less space In the magic bean and, when using one marble, there Is more space, but not
much weight wher: turning, so It cannot propel itself at speed... She fled from Lee, her ragged dress
flying out behind her, leaving her boyfriend dumbstruck, his oyes raised In utter shock).

The use of a colon to mark the boundary between Independent clauses Is particularly well chosen In
both the Information text (7his solitery animal has a unique way of hunting: stalk and ambush) and
in the wartime dlary (From then on, we wers no longer friends: we were enemies) where the clause
that follows the colon elaborates on the Information in the clause that precedes it.
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