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Key stage 2 English writing standardisation exercise 3

For the purpose of this standardisation e'xerclsé, you should assume that discussion with the
teacher during the moderation visit has satisfled you that the wrltlng Is mdependent including the
use of any source material, and that any edits are the pupi's own.

Where handwriting seems mconsmtent you shouid base your judgement on the strongest piece,
and assums that this is validated by further ewdenoa In the pupil's books.

Where there Is no evidence of correct spelling of words from the statutory word Ilsts in the pupirs
independent writing, you should assume that the teacher has provided evidence in the form of
spelling tests, exercises or wrlting from across the curriculum.

This exercise does not contain any <ollections from pupils _de‘emed to have a particular weakness.

You should _hot assume that the exercise includes one collection from each of the standards within
the Enalish writing framework at the end of kev stage 2: working towards the expected standard,
- working at the expected standard or working at greater depth. Each collection should be judged -
individually.

Please ensure that you note your angwers down clearly and oorrectly, and give them to the person
-overseeing the standardisation exercise once completed. There is no tempiate for you to record
your responses. You will need to record your responses usmg 8 format agreed within your local
authority.

Pupil A
This collection includes:

A)arecipe

B) a story. opentng

C) a.letter |
D) an information text
E) an explanation text



Key stage 2 exercise 3
Pupii A - Plece A: a reclpe

Context: as part of their topic on World War 1, the class leamt about rationing and life in the
trenches. Having cooked Maconochie stew.In design technology, they used thelr knowledge and
experience to create a set of instructions on how to. make the dish. Pupils-selected Information
about the stew and Its use during the war to include in the text.

Maconochie was a stew that was ongmnlly made for Brivsh soldiars in WWI betwaen
1914 ~ 1918. Even now, in the 21st centufy Maconochia Stew is still seen as o
delicacy for many. It is easy to make because the vagelables which are used in the
stew, such as potatoes, carrots and tumips are grown in Britain. This 1s becouse,
when the stew was developed, it was & penod of raboning and food from other
countries could not be imported due o the bombing of ships

+ | large potato
¢ ] tumnip

o 1.2 biscuits
s | pint ol water
¢ :slock cube

Mgthod
e The very first thing to do 1$ to pour § pint of water ift 10 & saucepan and heat it
on the hob unt it boils,

o Wisle you are waiting for the water to boil, get o krife and chop the Jarge
potato in to eighls using the brdge method

¢ Noxt, do the same lo the carrots and turmip Try to keep the pwces a sinular
sizo sothey cookevenly -

» Step three is fo put the vegetables in the boiling waler for 43 an hout, adding
*3 o slock cube

« After 8 while, just before you serve, crumble the biscurts into the stew and
cock for a further 5 minutes

* Laslly, pour the stew in the bowl and sevour the dekcious masterpiece



Key stage 2 exercise 3

Puplil A - Piece B: a story opening

Context: as pért of a poetry perfor'mance. puplls learnt and performed Japbemocky (Lewis Carroll).
To support their understanding of the poem, they wrote their own narrative version of the opening,

choosing to adopt the point of view of elther the protagonist or the Jabberwock.
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Key stage 2 exercise 3

Pupil A - Piece C: a letter

Context: as part of a poetry performance, pupils read, learnt and performed Jabberwocky (Lewls
Carroll). They debated whether the Jabberwock should have been slain, before writing a letter to the

protagonist, urging him to reconsider his actions.
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Key stage 2 exercise 3

Pupil A - Plece D: an information text

Context: having read The Land of Neverbelieve (Norman Messengér). pupils created models of their
own fantastical landscapes. They acted out a journey through thelr imaginary land and then used
their ideas to write an information text. - -
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Key stage 2 exercise 3
Puplil A - Piece E: an explanation text

Context: as part of their history topic, puplis leamt about the causes of World War 2. ‘They used their
knowledge to write an explanation text, choosing, as a class, the main causes they wanted to
explore. Followlng the initial draft, pupils edited and then typed thelr work.

The Ca World War T

Who started WWI?

The second World War, starting in-1939, had one of the biggest negative
impacts on Europe, destroying many citles. Adolf Hitler, who most people
agree was the main cause of WWIi, was leader of Germany from 1933 - 1945.
Most see him as a crue*l and racist man because he hatad Jewish people and
wanted to build a race of aryans. He kifled approximately 6 million Jewish
people in places called the concentration camps which were prisons for people
who were mostly Jewish. There they were often killed using gas chambers.
Hitler wanted to take over the whole of Europe.

Faimess

At the end of WWI, Germany had to sign the Treaty OfVersallles which meant
that Germany had to pay 6 million DM, which lead them to being a very poor
country. As well as this, Germanv could have nelther a large army, aircraft,

ships, submarines nor soldiers. Hitler thought that it was not fair so he wanted
to break the treaty.

The German people were happy for Hitler to break the Treaty as they were
suffering from poverty and unemploymient. Hitler’s strong views enabled him
to rise to power in a country that wanted change.

If the treaty of Versailles was falrer, maybe the war would never have begun.

Declaring the war -

When Hitler had first become leader of Germany, he built a gigantic army of 2
million soldiers, a large German air force, ships, tanks and many other
weapons. When the new leader was ready, he had invaded Poland, trying to
make a big push into Europe. When that happenead, Britain declared war on
Germany as they had sworn that thev_wduld help protect Poland with the help
of France if they were attacked by Germany. A fow days after the invasion,
Britain said that If Germany wouldn't back off they will declare war. On the 3%
of September, Germany still had not retreated so Britain and France deciared
war.
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Key stage 2 English writing standardisation exercise 3
commentaries

Pupil A -~ working at the expected standard
This collection includes:

A) arecipe

B) a story opening

C) aletter -

D) an Information text”
E) an explanation text

Al of the statements for ‘working towards the expected standard’ and ‘working at the expected
standard’ are met.

The pupil can write effectively for a range of purposes and audiences,
selecting language that shows good awareness of the reader (e.g. the
-use of the first person In a dlary; direct address In Instructions and
persuasive writing).

Across the collection, the pupil writes effectively for a range of purposes and audiences. A recipe
-explains how to prepare a dish, based on a tinned stew, which was provided to troops during World
War 1. Two pieces are-based on a class reading of a poem — a story opening, in which the
protagonist vows to avenge his mother by killing the Jabberwock, and a letter, In which the writer -
attempts- o persuade the protagonist to reconsider his decision. An information text takes the reader.
on a journey through an Imaginaly land, whilst an exptanation text, written as part of the pupil's
history topic, explores the main causes of World War 2.

The recipe opens with some helpful background information, written in the third person and using
appropriately impersonal language (is still seen as.. tis easy to make... it was a period of
rationing). The method addresses the reader directly (While you are walting. .. just before you
serve), using & combination of statements (The very-first thing to do is to pour... Step three Is to put)
and commands (get a knife... Try to keep).

The story opening, Information text and explanation text all deploy the third person, establishlng the
scene and recounting events (birds were tweeting and fiying over the towering trees... He searched
for hours but he could not find anything... He has described the island as being a profus:on of
amazing ammals, plants, mountains, rivers and Iakes), as well as presenting historical detall (At the
end of WW1, Germany had to sign the Trealy Of Versailles... Hitler's strong views enabled him to
rise fo power).
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The letter is written appropriately from a first-person: perspective (/ fear, my friend... I really hope
that). However, in keeping with its persuasive purpose, it also adopts the second person to address
the recipient directly (you could still change this... you have failed to understand the consequences)
as well as the third person to present a more detached and objective stance (A sensible person
would have reelised... The Jabberwock Is not weak).

Throughout the collection, noun phrases feature strbngly. supporting the effectiveness of the writing
(a stew that was originally made for British soldiers in WW1 between 1914 — 1918... the sat:sfylng
breeze from the large forest... an Innocent creature which does not deserve: this torture... one .of the
biggest negative impacts on Europe), whilst cholces of vocabulary show good awareness of the
reader — for example, the use of subject-specific terminology in the recipe and the explanation text
(delicacy... rationing... imported... the bridgé method... aryans... Treaty... poverty... unemployment...
retreated... declared) and the use of descrlptlve language to portray Imaginaﬂve detall (caim...
towering... grumpy... genﬂy innocent... guilt... cruelr profusiori... magnificent... semi-transparent...
Invisible). '

The pupll can, in narratives, describe settings, characters and
atmosphere.

Settings, character and atmosphere are described within the story opening. The Initial description of
the forest creates a sense of well-being as Scott- ‘makes his way home (the satisfving breeze... the

.calm air... blrds were tweeting and flying over the towen‘ng trees) — however, news of the attacks _
Intensifles the somewhat fraught atmosphera within the house as the fate of the- victims, Ineludlng
Scott's mother, is revealed (glant scratches on their bodies) and their fearsome attacker desorlbed
(a glant, furry beast with claws like swords and Jaws like daggers). Although the final paragraph .
defuses the tenslon In favour of curiosity (a /arge tree with the words, Tum Tum tree carved ori its
bark... Scott dld not know the meaning), the closing “RoearmrT alerts the reader to the fact that this Is
a temporary distraction.

The pupil can Integrate dialogue In narratives to convey character and
advance the action.

The dialogue within the story opening provides sufficlent evidence for the ‘pupil can’ statement.

Fotiowing the 2 Introductory paragraphs, actions and reactions are largely driven by dialogue.
Scott's reaction to his father's devastating revelation hints at an Impetuous nature (/ wil/ avenge my
motherl), whilst his nervous prevarication (But first | need information) suggests this was Hittle more
than bravado. Desplte the confi dent stance of his father {Let me tell you all you need to know), the
parting words of advice hint at an underlying-anxlety and affection for his son (Be careful - It Is a
dangerous world out there). There is an almost stage-llke quality as the scene plays out, advancing
the action and promph_ng the beginning of Scolt's search for the Jabberwock.

The pupll can select vocabulary and grammatical structures that reflect
what the writing requires, doing this mostly appropriately (e.g. using
contracted forms in dlalogues in narrative; using passive verbs to affect



how Information Is presented; using modal verbs to suggest degrees of
possibility).

'Across the coflection, the pupil selects vocabulary and grammatical structures that refiect what the
writing requires. There Is some variation of clause structure, which supports the purpose of the
writing.

Passive constructions, sometimes within relative clauses, reflect the more formal introduction to the
recipe {a stew that was ongmally made for...'is still seen as... vegetables which are used in the stew
[...] are.grown... when the stew was dsveloped could not be imported).

Passive constructions also contribute to the formality of the explanation text about the causes of
World War 2 (they were often kiled... if they were aftacked), as does use of the past perfect {he had
invaded Poland... they had sworn that... Germany still had not retreated) and the detached,
objectlve tone (Most see him as... Hitler’s strong views enabled him fo rise to power). The pair of
correlative conjunctions 'neither/nor’ emphasises the negative consequences for Germany (could
have nelther a large army, aircraft [...] submarines nor soldiers), whilst the adverb ‘maybe’ works in
conjunction with the modal verb ‘would' to support supposition (maybe the war would never have
begun). Subordination reveals the mindset of the German leader (because he hated Jewish
people... Hitler thought that it was not fair) and the reasons for resentment (which meant that
Germany had io pay... which lead them to being a very poor country). Subject-specific vocabulary
supports the credibility of the plece (aryans concentration camps... gas chambers... treaty..,
poverty... unemployment... invaded), ‘whilst. occasional use of emotive Ianguage (destmymg “cruel-
and racist... hated... suffering) is wholly in keepmg with the subject matter.

The strongly voiced emotive letter deploys a range of persuasive techniques. The pleading intensity
of the rhetorical question, addressed directly to the recipient, demands that they.examine their
consclence (Can you not understand thet It is an Injustice...?), whilst the subsequent short, single-
clause sentence bluntly iterates the point (Murder is a horrible crime). Fronted subordrnate clauses
introduced by the conjunction ‘if enable the wrlter to spell out the consequences should the
Jabberwock be slain {/f you do you will make the worst decision of your life... If you kill the
Jabberwock your mind will be filled- with gullt and regret), whilst a command issues a somewhat
melodramatic waming (Don‘t risk your lifel}. Modal verbs are woll deployed, affirming the certalnty of
repercussions (It will lead you to serlous emotional health: issues... you will be sad for the rest of
your life... they will be angry enough to kill you) and raising apparently obvious possibilities (A
sensible persan would have realised that the Jabberwock might have a family... It Is & powerful
beast that could tear you in to pieces). Vocabulary is appropriate, supporting the emotional stance
of the writer (horrible crime... innotent creature... guilt and regret... heartbroken... reconsider... cruel
decision).

In the story opening, some variation In clause structures supports reader engagement. Fronted
subordinate clauses foreground the serenity of the scene (As the satislying breeze from the large
forest was flowing through the calm air) and emphasme the reason for Scott's haste (Realising he
was late), whilst relative clauses expand noun phrases, adding detail and passing comment (a
branch which fell from a dark oak trese... his old.Victorian house where he lived with his old grumpy
father... the one who killed your mother). Adverbials convey manner (Accidentally... quickly...
heroically... nervously) and support the chronology of events (Later on... At first... for a while), whilst
‘vocabulary choices are appropriate and, occaslonally, precise (saﬂsﬁﬂng towermg victims...
witness... heroically... avenge... treacherous).



Similarly, in the informative piece about an Imaginary landscape, there is some variation of clause
structure, although sentences are predominantly subject led (The Chirainbaw s hunted... The Albino
Titahoboa is a very large snake... The frulf selad tree Is a tree that anyone would like... The semi-
transparent cherry-growing tree Is easy.to grow). Subordination clarifies points of interest (while -
travelling Australia... which has rainbow feathers... which i can destroy using lts horns... since they
are nearly Invisible), and multiclause sentences, although at times protracted, attempt to present
related facts concisely (The Chirainbaw is hunted by many creatures but its main enemy Is the
Albino Titonoboa, which has lived on earth for millions of years). Vocabulary supports the purpose
of the piece (discovered... profusion... magnificent... appetising... semi-transparent), but Is mostly
unambitious (big fan... very large snake... such a big body... big creatures).

The pupil can use a range of devices to bulld cohesion (e.g.
conhjunctions, adverblals of time and place, pronouns, synonyms) within
and across paragraphs.

Across the collection, a range of devices Is used to build cohesion.

The recipe, the Information text and the explanation text use subheadings which gulde the reader to
specific sections and support overall cohesion across each piece (M_ethod... The Chirainbaw...
Fairness).

The methad In the recipe Is further organised through the use of bullet points, which mark each .
stage of the process In chronological order. Adverbials build cohesion (While you are walfing...
Nexi... After & while... Lésily), whilst finkage to previous and subsequent steps provides additional
clarity for the reader (heat it on the hob until it bolis/While you are walting for the water to boll... chop
the large potato/do the samme to the carrots and turnip). The final reference to the dish (the dslicious
masterpiece) neatly links back to that in the introduction (a delicacy for many); supporting whole text
coherence.

In the information text, cohesion Is predominantly achieved through the use of pronouns,
determiners and synonymous references (Explorer, Norman Mesenger...‘ He has described,.. The
Chirainbaw (a chicken-headed rhir_:o).., This magnificent creature... it... big creatures):

A range of cohaslive devii:eq is deployed In the explanation text about the causes of World War 2.
Adverblals support the chronology of events (from 1933 — 1945... At the end of WW1... When Hitler
had first become leader of Germany... ‘When the new lesder was ready... A few days after the
invasion). Synonymous references (Adoif Hitler... a cruel and racist man... the new leader) and
pronouns (they were often killed... lead them to being a very poor country... i was not fair... he bullt
a gigantic army... if they were attacked) build cohesion within and. across paragraphs. Within
paragraphs, relative pronouns and conjunctions support the explanatlon of key points (which meant
that Germany had to pay... as they had sworn that they would help protect Poland).

Adverblals thread together the sequence of sentences in the story opening (As the satisfying breeze
from the-large forest was flowing through the calm air... Accldentally... Reallsing he was late), and
support the chronology of events in the final paragraph (Later on... At first... for a while). The
extended dialogue between fathér and son builds a rationale for Scott's misslon (/ will avenge my
mother), whilst synonymous references, pronouns and determiners support cohesien across the
piece (Scoft... he... my son... your mother).

In the letter, synonymous references and the consisten? direct address to the reader build cohesion
within and across paragraphs (the worst decision... Can you not understand...?... an injystice...
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Murder... your cruel decision). Across paragraphs, the subordinator ‘if works in conjunction with
modal verbs to support the stacking of consequences (/f you do you-will make the worst decision... If
you kil the Jabberwock your mind will be filled with guilt... If you kill him they would be heartbroken),
whilst the writer's final words link back to the opening (!-am writing this letter to tell you that you
should ot kill the Jabberwock) in an attempt to secure the argument (Now that you have read my
letter, | hope that you will reconsider [...] and choose the right thing).

The pupil can use verb tenses consistently and correctly throughout
their writing.

In all pieces, verb tenses are well managed, with the writer shifting appropriately between present
-and past tense forms aceordlng to the requirements of the writing. For example, the letter and the
information text make consistent use of the present tense, with some use of the present perfect to
indicate past actions that remain relevant to the present time (you have failed.. you have read.., He

has described).,

In the. introduction to the recipe, the past tense is used to explain the origins.of the stew (was
‘originally made... was developed... was a period of rationing), whilst the present tense conveys
current mfonnatlon (It Is easy... the vegetables which are used... are grown in Britain).

In the story, the past tense is used predominantly to narrate events (birds were tweeting... he
tripped over... he realised it was a name), whilst there is an appropriate shift to the present tense i in
dialogue (/ have bad news.,. I'm afraid thet this beast is the one..." The Jabberwock lives in the
woods), Interspersed with the simple past to convey what has happened (There was a witness who
saw the attacks... who killed your mother) and the present perfect to note past events that are
relevant to the current situation (There have been attacks... They have described the attacker).

In the explanation text about'the causes of World War 2, past tense verb forms are used to convey
the historical perspective (had one of the biggest negatrve .'mpacts hated Jewish people... thought
that it was not fair) and facts (He killed... Germany had to sign... people wére happy they were
suffer.'ng Germany stilf had not retreated) whilst the present tense is used to present current

thinking {(most people agree... Most see him).

The pup|I can use the range of punctuation taught at key stage 2 mostly
correctly (e g. inverted commas and other punctuation to indicate direct
speech).

A range of punctuation is used mostly correctly = fer-example:

» -commas to mark fronted ai;lverbials and clauses

While you are-waiting for the water to boll, get a knife... [A]
',Acqidentaﬂy, he tripped over a branch... [B]
Now that you have read my Igtter, I'hope that you will reconsider... [C]
...lts main enemy Is the Albino Tionoboa, which has lived on earth for millions of years.
(D]
o Atthe end of WW1, Germany had to sign the Trealy Of Verséilles... [E]

00 0O

+ commas and brackets for parenthesis

o Even now, in the 21st century, Maconochie Stew Is still seen as a delicacy... [A]
5



o [fear, my frlend, you have failed to understand... [C]

The Chirainbaw (a chicken-headed rhino)... [D]

6 Adolf Hitler, who most people agree was the main cause of WWII, was leader of
Germany... [E]

o]

* dashes to mark the boundary between independent clauses
o “Becareful—itisa dangerous worid out there!” [B]
 colons to Introduce ltems In a list

o ..it grows any fruit possible: melons, epples, oranges, pears, strawberries, pineapples
and many more. [D] -

* seml-colons to mark the boundary between independent clauses

o  “The Jabberwock lives in the-woods to the north; take my sword...” [B]
o ...you will make the worst decision of your life; you could still change this. [C]

» .speech punctuation
o ‘fHelfo Father,” sald quttgeptly. [B]
» hyphens to avold mbiguﬁy
¢ ... semi-transparent qhmy-grbwing tree... [D]

The pupl! can spell correctly most words from the year 5/ year 6 spelling
list, and use a dictionary to check the spelling of uncommon or more
ambitious vocabulary.

‘Words from the statutory year 5/6 spelling list are correctly spelt (soldiers... vegelables...
_developed... sincerely). '

The spelling of more ambiltious vocabulary is mostly correct (delicacy... dsliciqus... avenge...
treacherous... consequences... profusion... neither), suggesting possible use of a dictionary.
The pup_II can maintaln legibility in joined handwriting when writing at
speed.

Handwriting is Joined and legible.

Why Is the collection not awarded the higher standard?.

The collection cannot bg awarded 'worklng at greater depth within the expected standard’ because
the ‘pupil can’ statements are not met.

The pupll writes effectively for a range of purposes and audiences, selecting language thét shows
good awareness of the reader. However, the lack of development in some pieces provides only
limited opportunity to fully exploit and sustain the chosen form. For example, the information and
explanation texts end somewhat abruptly with no concluding paragraph or summary.
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Although there is some evidence that the pupii is able to.draw mdependently on what they have

- read as models for their own wrrtlng. charaeterlsatlon is limited (his old grumpy father... shouted
“Scott heroically... Scott's father said confidently), as Is the use of literary language (the setisMng
breeze... towering trees).

There Is some variation of clause structure to engage the reader and an emerging recognition of the
‘requirement for more formal structures — for example, the use of passive constructions in the recipe
and some relatively impersonal constructions in the explanation text. However, thair use is not yet:
assured (If the treaty of Versailles was fairer, maybe the war would never have begun When the
new leader was ready, he had invaded Poland). Across the collection, writing does not demonstrate
the conscious control over levels of formality required for the hlgher standard (very big fan of brick
trees it has to eat big creatures) and the choice of register Is not entlrely secure (if Germany
wouldn't back off). Vocabulary choices are generally appropriate, but not judicious (a dark oak tree....
the samé size as a small house... a very large snake). ‘

The pupil deploys most of the punctuation taught at key stage 2. Cominas are used accurately and
there is some use of seml-colons for concision (you will make the worst decision of your lifs; you
could still changs this). However, across the collection, the lack of ambltlous clause structures

,provldes only limited opportunity to deploy precise punctuatlon that enhances meanlng and avoids

ambiguity.






Standards
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Key stage 2 English writing standardisation exercise 1

For the purpose of this stsndardisation exercise, you should assume that discusslon with the
teacher during the moderation visit has satisfied you that the wrlttng is mdependent mcludlng the.
use of any source matenal and that any edits are the pupil's own.

Where handwriting seems inconsistent, you should base your judgement on the strongest pleoe.
and assume that this is validated by further evidence in the puptl's books.

Where there Is no evidence of correct spelling of words from thé statutory word lists in the pupll's
independent writing, you should assume that the teacher has provided evidence in the form of
spelling tests or exercises andlor wrrtlng from acrogs the.curriculum.

This exercise does not oontarn any collectlons from puplls deemed to have a particular weakness.

You should not assume that the exercise includes one collection from each of the standards within

the Engllsh writing framework &t key stage 2: workirig towards the expected standard, working at'
the expected standard or working at greater depth. Each collection should be judged individually.

Please énsure you input your answers oorrectly into the response survey. and submit before 10am
-Monday 12 November 2018.

Pupil A
This collection includes:

A) an owner's guide

B) a biography -

C)a story

-D).a leaflet

E) a missing chapter \



Key stage 2 exercise 1

Pupil A - Piece A: an owner's guides

Context: as part of thelr exploration of the class novel, Clockwork (Philip Pullman), pupils were
asked to create a user gylde' for the clockwork masterpiece that the main character, Karl, would
have found alongside the clockwork knigtit. The gulde was intended for Karl's eyes only.













‘Key stage 2 exercise 1
Pupil A - Piece B: a biography

Context: following the reading of Shacklston’s Joumney (William Grill) and crose-curricular work on
the polar reglons. the class was asked to research the early Iife of Shackiston and combine thig with
the key events from Grill's picture book prior to writing a biography of the explorer that would appeal
to you g readers.
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Key stage 2 exercise 1
Pupil A - Piece C: a story -

Context: as part of a two-week film unit on Alma, pupils explored a range of techniques to create
setting and atmosphere, applying these to their written work. Pupils wrote their own versions of
Alma, incorporating two different perspectives: that of the third-person narrator, and that of the doll
In the shop window. '

Alma:

Scrunch, sorie cholk fell onto the snowy surface of the pavement ond a little gir! scemed to
be looking up ot o greot woll of graffiti. Her mouth-deew upwards fo suddenly turn inte 6
smilg - you could see pride and joy in the light green eyes of the innceent young girl, The
groffiti she was looking ot seemed 10 be loods of names and she was storing ot one in
particulor: Alma .

Suddenly, the smile lit-up-face disappeared - they turned into confusion Something hed

changed, something wasn't right. Alma spun on her heels and looked around for people, but no
one was there She sow a big shop in front of her and saw something in the dark, dirty
windows buf the shop was enough to worry about ~ it wasn't fike any other on the strcet and
was ort nouveay in style. The more she stared at it though, the mare everything about it
confused her. The giont ook frame was odd in shope, rounded with room for three glass
panizs. It looked like @ mouth opencd wide and two grills obove the window loked like
ménacing cyes that fcﬂamd you around, no matter whot

anw

Click clunk, was the sound all the cogs made around me, when suddenly I wos pushed onto o

* small wooden plinth, I knew cxoctly what was going on because I'd seen it before thousonds
of times and I hoted the fact that T hod to be the one today. As soon as T was on the tiny
platferm the cogs started 1o tura faster and I was ascending upward slowly sa I could sce
out the foggy window onto the cobbled streev. Thot's when I saw her - the littlc girl who
looked just like me from the blue bobble hat fo the brown mittens. I feft so sorry forher. I
did fry 1o warn her but she did not hear - they never do She hed o gigantic smife on her face
when she saw me. It was dlmes? as if she didn't know where her fote lay.

L L

Alma saw o figure inside the frosty window. She got a bit closer to get o better look She
could not see threugh the steam zo she took of f ene mitten ond rubbed of the window She
could see o doll. A loak of confusion sprang upon her face - she looked down ot horself in-
shock and mogmsed thot the doll waz Just like her, all the clothing, everything wos the
‘samet




When Alma looked up though, it had gone. She tried to look down 1o see if the doll hod been
kmocked over but there was no doll to be found, She had to keep looking for it through the
pane so side-stepped to the door, still searching for the dall. When she got 16 the door, she
cuffed her hands to get a better look. She found it. The doll wos on a small table in the
middle of +he room. Alma reached up and tugged down on the door handle but no matter how
hard she fugged, she knew she ceuldn't open it. She got really annoyed and her foce wrinkled
as she crossed her arms, She noticed the snow fill her boot end chucked a snowball ot the
door while she waiked away angrily but behind her she could hear the old cak deer ereak open
ever so slightly...

Alma turned round quickly with joy. She ran straight inte the shop. She couldr't waste any
more time. There it wos. It was as if the doll had put her into a trance. Sha started pacing
along the mosaic floor slowly and even slower. Suddenly, she knocked over another little doll
on a fricycle. It had pitch-black hair, o pale face.and a little suit on. That shook Alma and
knocked her aut of her trance. As soon as she picked it up, the dell started pedalling and
cycled around Alma, just to head straight for the door. Alma found that funny because it
kept banging its head against the door| When she fooked up though...

She had come into the shop now and I didr't know what to do. I couldn't move, not with her
watching but she wes finaily distrocted by something - it was ancther doll. This was my
chance to save an innocent littie girl from the most horrible death.’

ik

It had gone. The doll wasn't there, it had mevéd once more. Alma was panicking, her eyes
jolted to every corner and crack in the room but no matter how she fried, it was nowhere to
be found. She locked under the table but it wasn't there either. Alma didn't look $00 happy
.now. When she stood up to walk qut though, she saw it on.one of the top shelves. She could
have sworn she lecked there but she didn't care - she wos Yoo focused to worry about
something like that.

' She started climbing onto the eld sofa and then onto the oak bookshelf. The wood started
ereaking but she did not care. Thiz was it - doll wes one shelf away.

L]

She was climbing up and there was nothing T could do this time. She wes going to touch me,
geing to live, but going to die. I tried and there was nothing mere I could have done - this
was it. She touched me. Everything went cold. I couldn't see anything. There were wcin_'-él
patterns flashing in front of me and then suddenly it stepped - it hed happened. She was now
trapped inside of me.
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Key stage 2 exercise 1
Pupll A - Plece E: a missing chapter

Context: as part of a whole-class unit on Pig Heart Boy (Malorie Blackman), pupils were asked to
write the chapter where Cameron returns to school following his plg heart transplant. The class
discussed how Cameron’s peers might have reacted to his transplant and how dialogue couid be

integrated to show characterisation and help to advance the action.
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Key stage 2 English writing standardisation. exercise. 1
commentaries

‘Pupil A - working at the expected standard
The collection includes:

A) an owner's gulde
B) a biography

C) astory

D) a leaflet

E) a missing chapter

All of the statements for ‘working towards the expected standard’ and ‘working at the expected
standard’ are met.

The pupil can write effectively for a range of purposes and audiences,

selecting language that shows good awareness of the reader (e.g. the
'use of the first person in a diary; direct address in instructions and
persuasive writing).

. Across the collection, the pupll writes effecﬂvély for a range of purposes and audiences. A guide -
instructs the new owner how to control and care for the clockwork knight. A blography 1 focueses on
key events in the life of the polar explorer Emest Shackleton. A story, based on the short film ‘Aima’,
is told from 2 dlﬁerent perspectives. A leaflet promotes the merits of a tour operator's range of
cruises to the polar regions. A missing chapter captures a character‘s thoughts and reactions, as
well as those of his peers, as he returns. to school followmg a transplant operation.

'In the owner's guide, the second person is adopted to congratulate and educate the recipient of the:
clockwork knlght (you lucky thing...you have to whistle a tune), whilst the direct address in the
animated opening of the predominantly third-person blography should appeal to its" younger
audlenoe (Wat, you haven't heard of Erniest Shacldeton‘?)

Slmllarty, in the leaflet, direct address is used throughout to convince potential tourists of the
advantages of travelling with Antarctic Adventures {you can be sailing the seas...you can get an
exclusive overhead four), though the highly informal rhetoric may hold less appeal for the more
discerning traveller.

The first person is used to good effect in the story. The anguish of the doli, helpless to forewarn her
hapiess victim (/ hated the fact that | hed to be the one today...! felt so sorry for her...I did try to warn
her), offers the reader a chllllng Insight into what is about to unfoid, whilst Aima remains oblivious to
the sinister gomgs on within thie shop. The main body of the story, conveyed through the thlrd-
person narrative, interweaves a sense of the ordinary with the tension of the unforeseen

Published: November 2018



consequences of Aima's lll-fated curioslfy (She had to keep looking for It...She ran stralght into the
shop).

The first person is also aptly deployed in the missing ahapiar of ‘Pig Heart Boy’, which balances
narrative and dialogue to present a convincing portrayal of the protagonist's retumn to school (alf /
could hear was kids screaming and shouting). The writer realistically porirays the curiosity of
classmates (Cameron Is It true Cameron?), the maocking by the class bully (Whoa...Don't get so
angry now Pig) and the temptation to brag to galn respect (i#'s a small lis).

The pupll can, in narratives, describe settings, characters and
atmosphere. .

Settings, characters and atmosphere are described within the 2 fictional narretives as well as in the
biography, which contains a strong element of narrative in theé form of a recount. '

Throughout the story, individual settings are described, enabling the reader to visualise the scene.
and ‘watch’ as Alma is drawn from the “snowy surface of the pavement” towards, and into, the
mysterious shop (The glant oak frame was odd In shape...It looked like @ mouth opened wide), The
character of the young protagonist Is plausibly drawn. Her sense of delight (pride and Joy in the light
green eyes...found that furiny) and curlosity (She got a bit closer to get a betier look) gradually give
way ta impatient irritation (her face wrinkled as she crossed her arms) as she becomes Incneasingly
infatuated with the doII {She couldn't waste any more time...she wes foo focused to wnny) Co

The freedom of the young girl jJuxtaposes the confined existence of the doll who, interpreting the
situation, exhlblts both compassion and despondency at her inability to save Alma from a similar
fate (/ folt so sorry for her...she did not hear — they never do). The opening eection hints at the
Impending darkness of this sesemingly everyday tale (two grills ‘above the window fooked fike
menacing eyes that followed you around), whilst the interweaving of the doll's perspective
progressively augments the tense atmosphere (she didn’t know where her fate lay... This was my
chance...She was climbing up and there was nothing | could do).

Similarly, the missing chapter adopts a famillar setting, which Is temporarily transformed by those
desperate for news of the astonlshing transplant (the horrible sound of hustling reporters.. -kids
screaming and shouting). The speculative undercurrent is palpable as Cameron plucks up the
courage to’ enter the school (/ felt like I could hear everything, every little thing that was sald about
me...everyone was looking straight at me). As the day unfolds, his reactions capture his Inabllity to
handle the percelved betrayal (/ just walked away), his loss of self-control (So | punched him and
ran away), and his need to bolster his ego through embellishment of the truth (...and it's a small lie).

In the biography, Shackleton’s spirit of adventure, his resllience and his determination are typically
Inferred through the account of his life (has ventured not one, not two, but four times to the South
Polel...This achievement forced Shackleton to lay his eyes on a new mark.. ratumed to Elephant
‘Island to rescue the remaining crew members)

The pupll can integrate dlalogue in narratives to convey character and
advance the action.

. The extensive dialogue within the missing chapter provides sufficient evidence for the ‘pupll can’
statement.

The interrogative onslaught by pupils shifts the atmosphere of intimidation away from Cameron’s
front door to the grounds of his school, moving the action on to the moment of trepidation when he
2



.knows he must fabe_his so-called friends (Are you really pig heart boy Cameron?.../s It true?...How
does it feel?!). The brusque retort to Marlon snapshots the contempt Cameron feels at being’
betrayed by his classmate (Be quiet Marlon), signalling a further change of scene (We'll talk about
this outside).

Ciipped exchanges and accusat:ons lend authentlclty The remorse expressed by Marion
juxtaposes Cameron s growing sense of betrayal and anger at his friend’s apparent collusion with
his dad (Wait...what!... This this wasn't your-fault?!...He what?), whilst Travls incessant taunts cause
him to fi inally snap and retaliate (Why do you do this Travis? Why do you have to be such a bully?).

The tormenter’s provocative response (Because it's fun) once again advances the action as his
victim is pushed to breaking point (So / punched him and ran away), setting up the ‘small lie' in the
concluding paragraph (/ sald | had beaten Travis in a ﬂght) and prompting a ﬂttlng end to the
chapter (I'm sure I'll tell Alex in person one day).

The pupll can select vocabulary and grammatical structures that reflect
what the writing requires, doing this mostly appropriately (e.g. using
contracted forms in dialogues in narrative; using passive verbs to affect
how Information is presented:; using modal verbs to suggest degrees of
possibility)..

Across the collectlon, choices of vocabulary and grammatical structures are mostly appropnate to
what the wrmng requires.

As befits Its purpose, the owner's guide deploys grammatical structures which Inform' advise,
instruct, and caution the reader. Emphatic statements incorporating the modal verb ‘must’,
sometimes qualified by a fronted subordinate clause, directly address the new owner to emphasise

“the criticality of the directive ( you must follow this simple guide...If you want ironsoul to be your
friend [...] you must press the big red button...To put him fo sleep, you must press it again).

The use of imperatives in the bullet point list of ‘Dos and Don'ts’ further reflects the purpose of the
writing (bathe him weekly...don't say devil), whilst expanded noun phrases (/ofs of consequences...a
tune that he really likes) and preposition phrases (in roten human blood...as well as the cold place)
provide additional detatt for the reader. Vocabulary choices are mostly appropriate -

(obviously.. consequences scrubbmg -companion...reak havack), although sometimes sumpllstlc
(lots of btg red button.. .loads of fun...cold place).

The informal opening of the biography employs the imperative (Waif) to captirre the reader's
attention, whilst the subsequent interrogative statement (you haven't heard of Emest Shackleton?)
directly questions their familiarity with the renowned explorer. In contrast, details of Shackleton s Iife
are presented in a more formal tone ~ for example through use of the passive (was raised...was
tapped.,.was shattered...was buried) and some preclse choices of voeabulary

{(gaining...certifled.. persued .venture.. dtsembarck)

Multi-clause sentences oonvey related points suoclnctly (Bom in County Kildare., .he was
raised...where his family moved when Shackleton was a young boy), whilst noun ph rases, Including -
those expanded by relative clauses, convey complex information concisely (an Irish born British
explorer who has ventured not one...London where his family moyed... The early years in the
Merchant Nevy...the Earth’s most southerly point).

‘The promotional leaflet, with its direct address, deploys the language of Speech to cajole and entice.

The 6pening question plants the seed in the mind of the reader (Are you an explorer?), whilst



contracted forms (you'd...haven't...it’s), Idlom (made your mind up), abbreviations (VIP...HD TV) and
rhetoric (/ bet you haven't even dreamt of...you can be salling the seas...a trip of a lifetime) impart
an animated, Informal tone.

The modal verb ‘can’ acts as a persuasive device (that dream can come true...you can get an
exclusive overhead tour), and there Is an attempt fo condense Information through the use of
ambltious multi-clause sentences. However, at times, these are protracted, ieading to some loss of
control {/ bet you haven't even dreamt of going there but if you have, that dream can come true with
Antaretic Adventuras, where you can be sailing the seas in 1 of 3 boats: Sea Rider 201, Antarctic
King and Off Lander). The persuasive intent Is further enhanced through the use of emphatic:
-adverbs (even.../iterally...absolutsly...most...just...particularly) and some well-chosen- adjectlves
(exclusive...thrilling...favourlte...luxurlous).

The pupll can use a range of devices to bulld cohesion (e.g.
conjunctions, adverblials of time and place, pronouns, synonyms) within
.and across paragraphs.

Across the collection, a range of devices is deployed to bulid coheslon within and across
paragraphs.

Both the owner's gulde and the promotional leaflet are effectively organised. In both pieces, the
introduction Is foflowed by sub-headed sections that signpost the reader to important points of
information and, In the case of the leafiet, individual revlews. Pronouns work In tandem with
adverbs, prepositions and conjunctions, providing a ¢onversational continulty across each piece (/f
you're reading this...you must press It again / Well, you'd have to'be one, if not as good as one...but
i you have...At the lowest price we have), whilst concluding bullet point lists relterate key points for
the reader.

Sub-headlngs are also used In the biography, signalling a rudimentary chronology of Shackleton's
life and exploits. Synonymous noun phrases build coheslon within and across paragraphs {one of
the oldest children...the oldest son.. .the 16 year old Shackleton...a certified master mariner...the
young explorer), whilst simple advérbials support the timeline of events (at the age of 24...Wih his-
return...In 1911...0n August, 1%..In January...After...iater that year). The writer's conciuding
comment (more exciting than you thought hey) neatly links back to the opening interrogative (you
haven't heard of.. .7), atthough it might have been better placed at the end of the final paragraph.

In the story, organised shifts from first to third-person narrator provide a cohesive thread across the
text as a whole (a /ittle girl seemed io be looking... That's when | saw her). Synonymous references
(one in particuler...Alma...the little girl...an innocent littie girl) and pronouns (She...saw something...
It had gone...it had moved...Alma found that funny...It kept. banging ks head...she was finally
distracted by something... This was my chance...it had happened...She was now trapped Inside of
me} build links within and across paragraphs. Adverblals help to guide the reader through the
unfolding sequence of events (Suddenly .As soor as | was on the tiny platform... That's
when...When Alma looked up...When she got to the door...When she looked up).

The missing chapter deploys a range of devices to build cohesion across the piece. Adverblais
support the sequencing of events (When [ finally...Suddenly...Eventually...As soon as...About fifteen
minutes info the lesson...At lunch time), cumulative references track Cameron’'s growmg
apprehension (! swear | went deaf.. .Screaming and shouting...shouting my name .1 could hear
everything) and dialogue links actions and reactions (“None of your business!” | shouted getting
angrier...So | punched him).

4



The pupil can use verb tenses conslistently and correctly throughout.
their writing.

Verb tenses aré used c_onsiStently' and correctly throughout the writing.

The use of present tense verb forms in the owners gulde supports its purpose. The present
progressive is used to convey actions in progress (vou're reading...you're not having), whilst the
.simple present is used to speculaté and Inform (who knows...there are lots of consequences...is
due...he likes), and the present perfect notes a past action that remains relevant (you have
obviously chosen). '

The past tense Is typically adopted throughout the blography to convey detalls of Shackleton's life
_and career (/ived...was raised.. jolned .was tapped.. squeezed) The use of the present perfect, the
simple present and the present passive in the address to the reader Is wholly approprlate. reflecting
the current state of affairs (haven't heard...we have...there is.. Shackleton is known).

As befits its purpose; the past tense is usad consistently throughout the story. The slmpla past is
used to convey the characters’ actions and reactions (Her mouth drew upwards...! knew...I felt so
-sorry.. .she knocked over) whilst the past progressive indicates those that are ongoing (she was
. staring... was ascending...Alma was panicking...She was clrmbmg) The past perfect is used to
- good effect, framing the doll’s past recollections to create a sénse of sombre inevitabifity (I’d seen it
) before) and injecting an element of surpr{se and suspense (It had gone).

In the promotlonal leaflet, the simple present convays current and factual Inforrnation (shlps have &
4 % Star ratmg .This ship is the bomb...the lowest price we have), whilst the present perfect
suggests an unlikely, but relevant situation (haven't even dreamt...haven't mads). There Is an
appropriate shift to the past tense as travellers recall their experiences (l was also amazed... There
were loads of activities...it wasn't the besttrip).

In the missing chapter, present and past tense forms are well managed. Past tense forms are used
to narrate the events of the day (.' woke up...the bell rang...everyone was looking...I was sitting), the
simple present is used to inject opinion (it's a small lie) and there are appropnate shifts between
past and present forms in dialogue (this wasn't yourfault... you're the only person | fold)).

The pupil can use the range of punctuation taught at key stage 2 mostly
correctly (e.g. Inverted commas and other punctuation to indicate direct
speech).

‘A range of punctuation is used mostly corr'eetly - fer' examiple;

e commas to mark fronted adverblals and clauses
o' So to ensure you have the full experience, this Is a list to recap... [Piece A)
o With his return fo England Shackleton persued journalism... [Piece B]
o As soon as she picked it up, the doll started pedalling....[Plece C]
o 8o if you haven't made your mind up already, come and... [Piece D]
o When [ finally got to school, | swear | went deaf. [Piece E]

¢ commas, brackets and dashes for parenthesis
o areally cold place (I suggest -5 C) [Piece A]
o was one of the oldést chiidren in his family — he was second out of ten children — and
the oldest son. [Piece B]



o This ship is the bomb — Iiterally — due to the faet It Is... [Piece D]
o - At lunch time, after | had finished, | was sitting on a bench... [Plece E]

* dashes to mark the boundary between independent clauses
o He also made an attempt at becoming a member of parliament — this howsvsr was'
unsuccessful. [Piece B) .
o .but the shop was enough to worry about — It wasn't like any other... [Piece Cl

o gemi-colons fo mark the bo'undary betwegn Inde‘pendent clguses -
.© This ship Is also one of two ships that have & heated pool; it also has two hellpads...
[Piece D] ' : K

» colons to mark the boundary between Independent clauses
o lwas also amazed by the helicopter tour: It was the most thriling experience of my
life. [Piece D]

* speech bunctuatlon . _
o “No,” he mumbled quietly. “It was my ded, he...” [Plece E]

¢ hyphens to avold ambigulty
o pltch-black hair [Plece C]

The pupil can sbe]l cofrectly most words from the year 5 / year 6 spelling
list, and use a dictionary to check the spelling of uncommon or more
ambltious vocabulary. '

Words from the statutory year 5 / year 6 spelling list are correctly spelt {(secretary...parliament...
achigvemsnt...recognised...equipment... Average). :

The speliing of more ambitious vocabulary is mostly correct (consequences.../nnocent
..ascending...trance...engineer...luxurious), suggesting possible use of a dictionary.”

‘The pupil can maintain legibility in joined handwriting when writing at
speed. .

Handwriting Is jolned and legible.

Why Is the collection not awarded the higher standard?

The collection cannot be awarded ‘working at greater depth within the expected standard’ because
the ‘pupll can' statements are not met. Across the collection, form ls hot always maintained, register
is not always entlrely appropriate and the pupil is not yet abile to manipulate grammar and -
vocabulary to exercise assured and consclous control over levels of formality. -

Although the purpose of the writing is clear, shbwlng good awareness of the readaf,_content lacks
precision and breadth, suggesting that the pupll is not yet able to draw independently on what they
have read as models for their own writing.

There are lapses In selecting and maintaining the appropriate reglster. For example, the muddied
final paragraph of the bIography veers between the informal language of spesch (So that there is
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the big thing...going on expedmons wasn'f over for-him either) and the more formal, conventional
tone (In 1921, he set ouf) adopted elsewhers, which the pupll Is then unable to sustain (thls one
didn’t go too well...that was the end of Sir Emest Henry Shackleton).

Whilst grammatical structures reflect what the writing requires, sentences are often repetitive in
nature, with limited manlpulatlon of clauses for effect {If you're reading this If you say Devil 'Devﬂ' M you
want Ironsoul / She tried to look down...She had to kesp looking...She got really annoyed...She
noticed the snow / When Igot out of the enormous crowd...When | finally got to. school...As soon as
1 sat down...As soon as the bell went...As soori as | got home) Simliarly, at times, use of vocabulary
is Imprecige or repetitive, weakenlng the Impact of the plece as a whole (loads of names.. .they
turned into confusion...A look of confusian sprang upon her face.. .This shrp Is also one of two ships
.it also has two helipads so you can get .one of the most surtable ships... it's also got a heated

pool and a helipad so you can gei)..

The pupll uses the range of punctuation taught at key stage 2 mostly correctly. However this is not
'yet applied precisely to enhance meaning (By the time they get to South Georgia it was.late Auturmn
they then left the island on December 5th.. Thrs Is bne of the most suitable ships everto travel the
Atlantic, with a high-powered das engine and fusl that could last a cenitury, the power is great wrth '
very little chance ofa power out). Independent clauses are typically separated by oo-ordrnatlng
conjunctions, resulting in a lack of conclslon {She saw a big shop In front of her and saw ' something -
in the dark, dirty windows but the shop was enough to worry about) or. dashee résuiting in some
loss of formality (He also made an attempt at becoming a member of parfiament — this however was

unsuccessiul).






Pupil B

This collection includes:
A) a short story

B) an informative article
C) a speech .

D) a diary

E).a newspaper report

17



' Key stage 2 exercise 1

Puplil B - Piece A: a short story

Context: following an art project that involved studying and making their own Native American totem

poles, pupils read and explored short storles connected te these symbolic

carvings befpre writing

A

thelr own short story, capturing the spirit of thelr mythological slgnificance
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‘Key stage 2 exercise 1
Pupil B- Piece B: an informative article

Context: as part of themed work on ehdangered specles, pupils chose an animal to research before
“writing an informative article for inclusion ina gebgraphica_l magazine for primary school children.

Prdas



Key stage 2 exeroise 1
Pupil B - Plece C: a speech

Context: puplis discussed and debated a number of ways in which life at school could be improved.
Havjng, listened to a podcast of a speech’ given in the House of Commons, they wrote their own -
formal speech on an issue they felt strongly about to prpsent to their peers.

Mr Speaker, I am here today to address the amount of hours children are
subjected to in a-school day.

In my opinion, I think it is pointless 16 have this many hours in school. This is a
vital thing to ponder. The current fength of scheol time could make children
strained. These hours are teo long. A recent visit to my colleague resuited in
them telling me about their child: "My child isn't having a fun experience because
she is constantly checking the clock.' I felt that she should be able to spend
more time with family and lese time at school. This issue has been discussed by

many parents.

Tam disgusted by the amount of stress you are making these poor children
handle. I recommend you lower these hours at ence. These children are arriving
home exhausted. This i having a devastating effect on their weekends with the
amount of pressure they are being placed under. This can affect their personal
well-being. If you do not mind me saying, I have recently tafked to my assistant.
and their child has been miserable and has been stressing about school. I am
shocked you could do this to the adults of the future. '

Current school hours are needlessly elongated. I do not see the peint of this.
One must agree that children could be doing other activities during this time.
This precious time could be spent with family and friends. Lagt night, I went to
my companion's and she told me how little time she spends with her children. T
urge you to listen and lower these hours. It is unfair on children.

Mr Specker, T urge you to listen to my argumen? and te consider all the points T
have raised regarding the issue of extensive school hours:

20



Key stage 2 exercise 1
Pupil B - Plece D: a dlary

Context: havmg read and explored The D:ary of Anne. Frank, pupils wrote a diary entry in role as
Anne, deplctmg her thoughts and feelings during a typical day spent in hiding.
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Pupil B — working at the expected standard
The collection Includes: |

A) a short story

B) an informative article
C) aspeech

D) adiary

E) a newspaper report

All of the statements for ‘working towards the expected standard’ and ‘working at the expected
standard’ are met.

The pupll can write effectively for a range of purposes and audiences,
selecting language that shows good awareness of the reader (e.g. the
use of the first person in a diary, direct address in Instructions and
persuaslve writing).

Across the collection, the pupll writes effectively for a range of purposes and audiences. A short
story centres on the search for a legendary totem pole. A parliamentary speech questions the length
of the school day. An article, written for a children’s geographical magazine, provides information
about pandas. A diary entry is written in role as Anne Frank. -A newspaper arhcle based ona
murder mystery. reports a suspjcious crime.

The short story, appnopnately narrated in the third person, weaves setﬁngi. plot and: characters into a
succinct but effective taie, fusing an @ssence of adventure (Deep in the over grown jungle.. trymg to
climb the great mountain) with the mythological smmﬁcance of the ‘golden totem’ and its subtle,
undeﬂylng message that strength comes from within.

Strength of character is also ably captured within the diary entry, appropriately written In the first
person (F've got fo remain hopeful...I'm not giving up that easily). In addition to the focus on Anne's
own thoughts and feelings, the writer broadens the perspective to reveal the typicality of a day spent
in hiding (This Is a prison...It was the gestapo... The officer threw the poor defenceless man against
the bookcase). .

The article on pandas packs an abundance of Information into 3 short secflons, each focusing on a
specific aspect of the animal. The writer's admiration for this wild bear (these magnificent pandas),
and sllghtly misplaced enthusiasm {foving, passionate and generous animals), is countserbalanced
by an authorlitative stance (99% of its diet is ‘bamboo) and the inclusion of scientific language
(immune system...species...omnivores) — an approach that s likely to appeal to its intended
audience.

The formal speech, with its direct address to the reader, seeks to deliver a more measured tone (I
am here today to address...In my opinion), whilst emotive statements forcefully impart the speaker's
views. However, choices of language (/ am disgusted...I am shocked) and the somewhat
inappropriate inclusion of the quoted dialogue with a colleague (My child isn’t having a fun
experience...) slightly detract from the overall effect.

The newspaper report adopts a semi-formal reportlng style to convey the events of the evening.
Contrast is used to good effect ~ the violent stabblng of the aptly named Lord Toffsbury compared
to the elegant setting of the stately home, the silence plerced by screamlng. and the 'golden
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grounds’, once ‘a place to clear your mind', now ‘layered in thick red tape’. At times, the reporting

style lapses Into language more reminiscent of storytelling (She sprinted fo the study). However, in
keeping with the murder-mystery genre, much is Inferred but little is resolved, whetting the reader’s
appetite for further news (we willl try to keep you updated... Who would kill such an innocent man 7).

The pupll can, In narratives, describe settings, characters and
atmosphere.

Settings, characters and atmosphere are described In the short story as well as in the blography
: and the newspaper report, all of which contain a strong element of namative in the form of recounts.

The opening scene of the short story foregrounds the setting, allowing the reader to experience the
sights, sounds and climate of the jungle alongside the unidentified travellers. (brrds screeched

..rees waved...Insects jumped...the carpet of moss tralled... Tangled vines...a crystal biue water...a
Iarge school of parrot fish...humid air). On revealing their identity, the 2 friends are tagged with
contrastlng characteristics (Pixy, the brave one...Kla; the lazy one), which are further depicted
through their feelings and actions (sfood there paralysed shivering in fright...they feit
exhausted...started fo regref). The atmosphers of trepidation and expectation, as the companions
finally approach the legendary totem (Thelr hands shook and droplets of sweat ran from their heads
— with a trembling hand...), becomes almost spiritual as the wording of the note Is revealed (Warm--
hearted child you have seen:the strength you sought...).

In the diary, short sentences and repetition build tension, conveying the ever-present threat of
.discovery (Suddenly, SMASH!...If was the gestapo...| saw metsl armour...Rattle...Rattle...Rattle
...Step...Step...Step...I didn't biink or breathe...He leff). There s some insight into Anne's ‘character
through her perceived thcughts and feelings — her exasperation (This Is & prison...do my halr to
break the boredom), optlmlsm (1 Just galned more’ hope) and resilient determination (I can', I wont

give up).

The narrative ]oumallsm of the newspaper report Is rooted in the murder-mystery genre. The setting
Is overtly impressive (Towering above the Yorkshire countryside... The stately home, known for its
elegance and wealth), whilst the reader Is left to Infer something of the victim's character — from his
title and mockingly concelved family name (Lord Toﬂ'sbury) his stetus amongst the villagers (a2
source.of employment for the communlm and his alleged hospitality and loving disposition (failed
to join her in greeting the guests...beloved husband).

As is reported, the once tranquill atmosphere of the surroundings (a place fo clear your mind...the
golden grounds) has given way to anxiety (rattled fo the very core) and suspicion (The keys
" belonged to the butler, the maid and Lady Toﬂ’sbﬂry) as the police conduct their investigations.

The pupil can integrate dialogue in narratives to convey character and
advance the action.

Whilst there Is limited evidence of dialogus, Its use to convey character and agdvance the action Is
Just sufficient to meet the pup|I can’ statement.

In the short stcry, the dialogue betwisn Pixy and Kia {énds credibility to their opposing characters
as the ‘lazy one’ Is chivvied onwards by her more determined companion (Come on, just a bit
closer). Kia's final words (Look over thers; a cave, we can stay there for the night) signal the closing
of the day. allowing the action to advance and the story to conclude.



Direct quotations within the newspaper report, albeit slightly Inapproprlately managed (This Is how
she replied), do support charactensatlon Lady Toffsbury’s testimony of her husband further
reiterates his seemingly genial personallty (! don’t know why anyone would want fo hurt my
husband. He has never had a conflict with anyone In his lifel), and the diligent attitude of the polics'
is reessuring (No stone will be left untumed; don’t worry, we will find out who the assassin /s).

The pupil can select vocabulary and grammatical structures that reflect
what the writing requires, domg this mostly appropnately (e.g. using
‘contracted forms in dialogues in narrative; using passive verbs to affect
" how lnformatlon is presented; usirrg modal verbs to suggest degrees of
possibility).

Across the collection, choices of vocabulary and gremmatlcel structures are mostly appropriate to
what the writing requires.

In the short story; single and multi-clause sentences are layered with fronted adverbials and
expanded noun phrases, which add weight and depth to the scene (Deep in the over grown
jungie .the carp'et of moss...a crystal biue water with a large school of parrot fish), whilst noun
phrases in apposition capture character concisely {(Kia, the lazy one). The more measured pace of
the narrator, achieved through the use of co-ordination and subordination (After days of trying fo -
climb the great mountain, they felt exhausted and started-to regret venturing here), is juxtaposed -
with the short, irritable discourse with Its cllpped sentences, exaggeratlon anduse of a contracted
form {How far away are we? I'm dying of exhaustion...Finel). \ferb forms are mostly appropriate,
Including use of the pest perfect to reference the rationale for the journey (Legend had sald...). '
‘However, use of the. passive is awkward and not entirely successful (the mountain was eventually
scaled...the tofem was picked up).

As befitting its Informative purpose, the article on pandas consists predomlnantly of statements _'
(Bamboo is.mostly eaten by pandas), whilst a question is used to further engage the reader (Did
you know that...?). Passive constructions support an attempt at formality (is mostly eateri...are
eaten), though the use of a phrasal verb weakens the desired effect (/s made up). Slngie-clause
sentences are expanded through the use of adverblals._and noun:phrases, sometimes in the form of
parenthetical asides, to add comment or detail (Sometimes, in the wild, they will sat different forms
of birds...Interestingly, pandas don't hibernate like other bears and large mammals).. Some use of
precise and subject-specific vocabulary supports the writer's knowledgeable stance (crucial...
captivity...rodents...endangered species...omnivores).

Statements also dominate the parfiamentary speech, presenting the spéaker’s views and beliefs (/
think It is pointless... This precious time could be spent with family and friends). Formai grammaticaf
structures convey a sense of objective gravify — agentless passives avoid accusation (are subjected
to...are-being placed under...are needlessly elongated); whilst inclusion of the agent drives home
the point (has been discussed by mariy parents). The use of the personal pronoun ‘one’ (One must
agree...), idiomatic politeness (/f you do not mind me saying.. .) and the present perfect (have
recently talked .have raised) all contnbute to the politically motlvated tone.

Modal verbs express possible consequences (could make children strarned .This can affect) and
emphasise the rights of the child (she should be able to...), short, emphatic sentences reiterate the
argument (Thess hours are too long... It Is unfair on children) and the present progressive,
sometimes incorporating the perfect form, indicates the ongoing plight of affected children (isn’t
having a fun experience...are arriving home exhausted...has been stressing). Choicee of vocabulary
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further support the purpose of the piece (address...cun'ent.-..recomrpend._..wall-being...needlessly).
though these are not always entirely succegsful (vitel thing...disgusted...stressing...elongated).

Short sentences and clipped clauses typlfy the dlary entry, signifying both the palpable tension and
the almost breathless relief of the writer at surviving another day (/ can't believe It: I'm still alive...
We survived again. They left]). There is some slowing of the pace through the use of multi-clause
senténces, incorporating relative clauses, as the dlarist reflects on her current life, comparing it with -
habpier times (Most of my time, | spend peering through the bookcase which feels like a jail cell, Just
fo make sure that we're safe). The Iahguag_e of speech'is deployed throughout - contracted forms
(cant...'m...I've...they're...She's), phrasal verbs (give up...fell over), a thetorical question (Why -
would she kick the door down?) and Informal vocabulary (can't belleve #...One second...do my
halr...crazy...squished...lots of). However, this Is more suggestive of a modem-day teenage diary
than‘one penned by Anne Frank.

A formal reporting style is adopted In the newspaper report, communicating the gravity of the
situation. Agentless passives foreground the setting (The tranquil village of Dewsbury has been
rattled...) and victim (Lord Toffsbury was stabbed), and succlnctly state the absence of evidence (no
hair or evidence was found). The present perfect eémphasises the significance of recent events (has
now seen ifs darkest days) and establishes Lord Toffsbury’s untroubled 'pas; (He has never had a
confiict).

Clause structure s varled, supporting reader engagement. Clauses fronted by -ing and -ad forms
are used effectively (Layered in thick red tape... Towering above the Yorkshire
countryside...Slouched In the corner), and expanded noun phrases, including those in apposition,
present complex information concisely (the scene of a tragic murder... The stafely home, known for
Its elegance and wealth... The detsctive, the third fo witness Lord Toffsbury’s dead body...).

The pupil can use a range of devices to bulld cohesion (e.g.
conjunctions, adverbials of time and place, pronouns, synonyms) within
and across paragraphs. ' '

Across the collection, a range of devices is deployed to build cohesion within and across
paragraphs. )

Although the identity of the cheracters In the story is Inltially withheld, adverblals-and pronouns
signal their presence to the reader (beneath their feet...Next to them...under their feet). Adverbials
also support an underlying chronology {After days... The next day), whilst synonymous references
thread together sequences of events-(exhaustion...rest...stay...asleep). The powerful, closing
message links back through the story to provide a coherent and satlsfactory ending (the strength
you sought: it was with you this whole time).

In the informative article, sub-headings slgnpdst the reader to different aspects of the panda.
Cohesion within and across sectlons is achieved through the use of synonymous references (these
magnificent pandas...lofring, passionate and generous animals...baby cubs...other bears),
adverblals (/n fact...Up to'...Someﬂmes...Surprisineg...However). determiners (its diet...these
plants...their dief) and pronouns (pandas tend fo eat honey, eggs and fish - this helps thelr immune
system...but not red pandas — they are.omnivores).

Continuous references to the speaker support cohesion throughout the speech (/ am here...my
opinion...my colleague...me saying...! urge), whilst determiners link related points {These hours...My
child... This issue...these poor children...their child...her children). Synonymous references bulld
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coheslion across paragraphs (the amount of hours...this many hours...lower these hours...Current
school hours). However, a fallure to broaden the scope of the argument weakens not only lts effect,
but also the impact of the concluding plea (/ urge you[ Jto cons:der [...] the issue of extensive
school hours).

In the newspaper report, cohesion Is typically achleved tHrough the deployment of adverbials of time
and place (/ast night... Towering above the Yorkshire countryside...Around 12:45 last night...At the
time of the brutal killing...Once her husband faiied to join her in greeting the guests .Over the
course of the next few days), and through synonymous references (Charles Toffsbury .Lord
Toffsbury.. .her beloved husband...He...an innocent man)

The reference to the assassin in the concluding paragraph neatly links back to the earller statement
(The assassin left nothing...}, suggesting that the, viewpoint of the police is unrealisticaily optlmistlc
(don't wony, we will find out who the assassin is).

The pupil can use verb.fenses consistently and correctly throughout
their writing,

Verb tenses are used consistently and correctly throughout the writing.

The present tense is used to convey information about pandas. The simple present discloses
current and relevant facts (diet is a crucial part...this helps their immune system), whilst the present
passive foregrounds what is consumed (Bamboo is mostly eaten...plants are eaten).

Throughout the speech, verb tenses are well managed. The predominant use of the present tense
creates a sense of urgency, implying that the current situation can no longer be tolerated. The ‘
simple present engages the audience, presenting the views of the speaker (1 think...I recommend...!
do not see the poinf) and actively encouraging conslideration of the issue (it is pointless...hours are
too long), whilst the present progresswe S|gnals ongoing consequences (are arriwng home
exhausted...is having a devastatmg effect). Shifts to the past tense are wholly appropriate (I felt
that... went), as is use of the present perfect to clarify recent and relevant actlons (points | have
raised). .

Appropriate changes in tense are well managed within the diary entry. The present tense captures
_ - thoughts at the point of wrltlng giving the impression that the diarist is ‘speaking’ to her friend and
.confldant {/ can't believe if...One second I'm piaying faels like a jall cell), whilst the past tense Is

used to recount the évents of the day (/ heard the door...that was idiotic.. Margret and | were
squished). The present tense signals a return to the more immediate thoughts of the writer as she
verballses her convictions and ongoing resolve {1 have lots of faith...! pray...I'm 'noi giw'ng up).

Predominant use of past tense verb forms bef' ts the form of the newspaper report (was .

stabbed.. .has now seen.. .was wefcoming.. falled...has never had), whilst the present tense Is used -
to pass comment (is more than just a stateiy homne) and iterate the words of Lady Toffsbury and the
police (I don’t know why...don’t worry).

The pupll can use the range of punctuation taught at key stage 2 mostly
correctly (e.g. inverted commas and other punctuation to indicate direct
speech).

A range of punctuation is used mostly correctly — for example:

e commas to mark fronted adverbials and clauses
12



After days of trying to climb the great mountain, they felf exhaustsd... [Piece A]

In fact, 99% of its diet s bamboo. [Plece B]

In my opinion, | think It Is pointiess... [Plece C]

Most of my time, | spend peering through the bookcase... [Plece D]

At the fime of the brutal killing, Lady Toffsbury was welcoming her guests... [Plece E]

0O 0 0 0 0

commas, brackets and dashes for parenthesis
o The totem (which.-was made of gold) burnt into smoke. [Plece A]
o Pandas, unlike other bears, can live up to 20 years In captivity. [Plece B]
o llet my sister, who is called Margret, do my halr... [Plece D] ,
o ..Charles Toffsbury, owner of Dewsbury Manor, has been murdered, [Plece E]

dashes to mark the boundary between independent clauses
o ...droplets of sweat ran from their heads -~ with a trembiing hand, the totem was
picked up... [Piecs A]
o Other bears mainly feed on different kinds of meat but not red pandas — they are
omnivores... [Plece B] '
o [ was defacing the wall - | had drawn my friends... [Piece D]

semi-colons to mark the boundary between independent clauses
o They fell asleep; It wasn’f comfortable. [Plece A]
o ..they are most successtl elsewhers; the record of baby cubs born In captivity is
excelient. [Piece B] .
o The assassin left nothing; no hair or evidence was found. [Piecs.E]

colons to mark the boundary betw_een independent clauses _
o “..you have seen the strength you sought: It was with you this whole time." [Plece A]
o Then again | have lots of faith: Hitler will be stopped! [Plece D]

speech punctuation =~
o ‘How far away are'we?” whined Kia. [Plece A]
o “No stone will be left unturhed; don’t worry, we will find out who the assassin is.”
[Plece E]

hyphens to avoid ambiguity
o Warm-hearted child [Plece A]
o Wellbeing [Plece C]

The pupil can spell correctly most w';:rds from the year 5 / year 6 spelling
list, and use a dictionary to check the spelling of uncommon or more
ambitious vocabulary. .

Words fromn the statutory year 5 / year 6 spelling list are correctly spelt (sysfem...excellent...
recommend...farniljar...community).

The spelling of more ambltious vocabulary Is mostly correct (exhausted...oruclal...passfonate...
omnivores...colleague...precious...tranquil...assassin), suggesting possible use of a dictionary.
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The pupil can maintain legibility in joined handwriting when writing at
speed.

Handwriting.Is joined and leglble.

Why Is the collection not awarded the higher standard?

The collection cannot be awarded ‘working at greater depth within the expected standard’ because
the ‘pupil can’ statements are not met. Across the collection, form Is not always maintained, reglster
Is not aiways entlrely appropriate and the pupll is not yet able to manipulate grammar and
vocabulary to exercise assured and conscious control over levels of formality.

Despite the succlnctness of some pleces, the pupll Is able to write effsctively for a range of
purposes and audiences. At times, however, the pupli has struggled to maintain the chosen form,
suggesting that the pupil is, as yet unable to draw independently on what they have read as models
for thelr own writing. Within the context of the chosen form, Ianguage choices are sometimes -
awkward, imprecise or repetitive (They fell asieep; it wasn't comfortable...Amazingly, pandas can
sometimes live in small groups...Amazingly, they are most successful.., This Is a vital thing to .
ponder .Margret and | were squ:shed .She sprinted to the study . This is how she replied).

Grammatical structures are varied and }nostly accurate. However. assured and conscious: control
over levels of formailty is not sustained (have to find someone to mate with...My child Isn't havlng a
fun experience...I have recently talked to my assistant...Last night, | went to my companion’s...She’s
not crazy). :

The la¢k of development in some pieces prowdes limited opportunity for the writer to showcase thelr
craft. Though the short story delivers a ciear message in keeping with its Native American roots,
there Is minimal characterisation and dstalls of the ]ourney are sparse, whilst the informative article
lacks the introduction and summary typlcally assoclated with a magazine article of this type.
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Pupil B
This collection includes:

A) a short adventurs story

B) a manifesto :

C) a modem-day version of ‘Macbeth’
D) an Information text'

E) aformal letter
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Key stage 2 exercise 2

Pupil B - Piece A: a short adventure story

Context: after reading and exploring Percy Jackson and the Lightning Thief (Rick Rldrdan). puplis
wrote & short adventure story, focusing on the chapter where Percy meets Medusa. The pupils drew
on their prior knowledge of Greek mythology to explore the idea of a Journey where suspense ls
created and the characters meet something unexpected.
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Key stage 2 exercise 2

Pupil B - Piece B: a manifesto

Context: having studied the Ancient Greeks as part of their work in history, puplls learnt about
democracy and the political system prior to debating topicai Issues. They explored the language of
manlfestos from pupils in another school before writing thelr own manifesto about the main policies

they would adopt if they were to become prime minister.
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Key stage 2 exercise 2

Pupil B - Piece C: a modern-day version of ‘Macbeth’

Context: the class read Macbeth (Willlam Shakespeare) and took part in a range of drama acftivities,
including hot-seating, before writing a modem-day version of the story.
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Key stage 2 exercise 2

Pupil B - Plece D: an information text

Context: having watched some episodes of David.Attenborough's Biue Planet as part of thelr work
in science, puplls conducted their own Independent research before writing an Information text for a
national geographical magazine.
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Key stage 2 exercise 2

Pupll B - Piece E: a formal letter

Context: as part of their work In personal, social, heaith and economic (PSHE) educatlon. pupils
considered how to keep their bodies and minds healthy. They worked In groups fo research a
particular health concern in society today and discussed what might be done about It. They then
planned and wrote a letter to a government minister.

House of Commons,
London

Dear Sir,

1 am writing to express my deep conceens towards the lack of support towards mental heslthin our
community,

Firstly, it hps been reported lbyNHSmenulhnnhnunummoneInmenvomspewiewiltwﬂer
from mental Miness: depression, anxiety, eating disorders and seif harming, Although we fecognise
that money is baing spent to deeraase the numbers of people suffering with mentaf health people
do not fesl this is endugh,

To resolve this ongoing issue | emplore you to dedicate more maney to help pedple mprove thels

fitness. it has been ndamlﬂuﬂv proven that exerclse is an excellent way 10 reduce stress lovels,

increase people’s sense.of well-being and provide opportonities for social interaction. By providing

freemnﬂm Passes, acess to both group and personal trainers and gym equipment {including
 ciothing) the mantal health of the country would ba significantally improved.

After Interviewing members of the public who have previously experienced mental health
difficulties, they reported that social interaction {particularly outside tn organised groups) was
extremely beneficial. One group member, Bob, sald, "My group experience transformed the way |
deal with my difficulties.”

If the govemment organised mora regular groups, with a variety of activities, there would be 2 huge
Improvement Inthe montal hialth of the natien,

As 8 government minister, you have the power to change others’ lives, We hope you take these
views Into contideration -1 look forward to hearing your reply.

Yours sincerely,

23



Pupil B - working at the expected standard
This collection includes:

A) a short adventure story

B) a manlfesto |

C) a modem-day version of ‘Macbeth’
D) an information text

E) & formal ietter -

All of the statements for ‘working towards the expected standard’ and ‘working at the expected
standard’ are met,

The pupil can write effectively for a range of purposes and audiences,
selecting language that shows good awareness of the readeér (e.g. the
use of the first person in a diary; direct address in instructions and
persuasive writing).

Across the collection, the pupil writes. effectively for a range of purposes and audiences. A short
adventure story; in which 2 friends battle to escape an unknown oppréssor, is set in the heart of the
Jungle. A mantifesto sets out the poiicies the pupil would adopt should they be elected as prime
minister. A modern-day version of 'Macbeth incorporates a plot to murder the queen. An information
text proﬁles the blue whale. A formal Ietter expresses concerns about the lack of provision for those
suffering from mental fliness.

"The first-person narrative of the-adventure story reflects the style of the source stimulus, allowing
the reader to share in'the thoughts and experiences of the protagonist as-events unfold {/ found
myself stranded... we weren’t alone... The quickly approachmg foet made us realise). Some
effactive use of the language of adventure fiction créates a sense of danger risk and excltement
(sent shivers down my spine... unknown creatures lurking... the mystenous voice... a prerr:mg
scream), demonstrating a secure awareness of purpose and aud|enoe

The first person s also appropnal:ely deployed In the manifesto. The use of the personal pronoun ‘I' '
hints at a willingness to shoulder responsibility (May / be so bold as to develop { request... | urge)
Whllst the fi frst-person pronoun ‘we’ is used to present the Turtle Party’s policies (we would include
every citizen... We will do everythmg In our power) and to tug at the audience’s colleotlve
consclenoe (that we have disposed on}. There Is an attempt to replicate the rhetoric of a polltlcal
speech, presentlng some convincing arguments (sea creatures are becoming extinct... far too many
patients are bemg left to wait for hours in A+E) to seoure the public vote.

'In contrast to the adventure story, the rnodem-day version .of ‘Macbeth’ adopts a thlrd-person
narrative to weave a contemporary tale based on Shakespeare's play, Including the return of 2
compatrlots from war (Afghanistan is in the past), the prophecies of a group of strangers (we will tell
you your future). a conspiracy against the monarch (a plan to polson the queen’s wine) and the '
untimely demise of the protagonlst (a knife through his heart) Language captures the spirit of the
original scene on the heath (His voice echoed down the tunnels... whispers coming from behind
-them... The homeless men spoke as one), whilst choices of vocabulary show good awareness of
the reader (siaggered... defence... crystal cautiously... commanders... honour... sneak...

distracted... hideous).



The rhetorical question at the start of the information text acts to engage the reader, immediately
cuging them into the subject and hinting at the writer's enthusiasm for their topic (Do you view Blue
Whales in the same way as | do?). The semi-formal style of commentary, reflective of that used by
Attenborough, presents information from both a universal (According to common opinion they are
dangerous mammeals) and personal (but / consider them as the mejestic creatures thai they really
are) perspective, whilst also imparting sclentific facts (Thie Biue Whale's diet inciudes krill, and
shrimp).

The Ietter to the House of Commons adheres to the conventional form and layout, including an
appropriately formal salutation (Dear Sir) and closing (Yours sincerely). The measured, formal tone
of the opening paragraphs is wholly appropriate, establishing the writer's depth of feeling (fo
express my deep concerns) and presenting factuaf Information {one In seven young people will
sutfer from mental lliness). However, this Is not sustalned throughout - whilst the Impassioned plea
for funding (/ emplore you to dedicate more money) supports the writer's perspective, the
Inappropriate use of a direct quotation signals a loss of formality (One group member, Bob, said, .
"My group experience...”), as does the hint of overfamiliarity in the closing remark to the minlster (I
look forward to hearing your reply).

The pupll can, in narratives, describe seftings, characters and
atmosphere.

'Settings, characters and atmosphere are described within the 2 fictional narratives.

In the short adventure story, tenslon bullds as the action advances. The opening description of the
setting evokes an atmosphere of danger (a dark, gloomy jungle... The smell of polsonous smoke
loud echoing sticks cracking), whilst the thoughts of the narrator inject an element of suspenss (the
terrifying sensation that we weren’t alone). The fear felt by the friends becomes increasingly
palpable (shivers down.my spine... petrifled expression... a plercing scream) as does the narrator's
feeling of vulnerabllity (/ was alone). The identity of the perpetrators is withheld (creatures lurking...
heard someone) and the reader momentarily misled (& dark shadow... If was Jonny) before the
tension bullds again (the mysterious voice... The sound of a slamming door and a reloading gun...
quickly approaching feet... Two broad overgrown men staring aggressively), prompting a fitting
climax to the scene (But did Jonny make It?). -

The modem-day version of ‘Macbeth’ transposes the protagonists from the loneliness of the heath
to the echoing tunneis of the London Underground. Atmosphere s portrayed through a subtte bulid-
up of tension (heard whispers coming from behind them... Suddenly from the dark entrance, came
four homeless worn out men... begging for money), whilst the accusations of the guest (The guards
have killed the Queen — poison is in thelr pockets) suggest an air of panic within the palace.

-Zac's character has seemingly been shaped by his experience In Afghanistan - his Instinctive
reaction at the sight of “something shiny” (Thinking i was a gun... pulled his out In defence) and to
the offerlng of the crystals (cautiously reached out) suggests a nervousness borne out of the need
to protect himself against any perceived threat: The ruthless ambition of Zac and his wife is
conveyed through the execution of thelr somewhat far-fetcfied plan (sneak in some poison...
distracted the Queen), whilst Zac's initial reaction to his wife's dark deed further evidences a callous
desire to become king (he could feel the golden crown-on his head... sercastic sobs of joy).
However, his troubled dream (a hideous dream filled with gullf) and his unexplained demise are
suggestive of a gullty conscience and an element of remorse.



The pupil can mtegrate dialogue in narratives to convey character and.
advance the action.

In both the short adventure story and the modem-day version of ‘Macbeth’, dialogue is used to
convey character and advance the action. -

The well-placed snlppets of dialogue in the short adventure ‘story act'to emphasise moments of
tension. Overheard by the namrator, the hushed words of an unknown perpetrator allude fo thelr
devious nature (They have fallen for the trick; let's get prepared!), effectively alerting the reader to
the impending danger. The narrator's frantic whispered waming (We need fo get out of here... They
want fo kil us!) provokes an Involuntary reaction from his companion'(a piercing scream) which

advances the action by revealing théir whereabouts, whilst the desperation of the sltuation is
captured through a final, emphatic command {Runl).

.The more extensive use of dialogue in the modem-day version of 'Macbeth' interweaves with the
narrative throughout. The opening conversation captures the carefree and optlmlstrc mood of the 2
companions, whilst contextualising their situation for the reader (back where we belong...
Afghanistan is In the past... look to the future). Dialogue acts as a vehicle through which the
homeless.men deiiver their prophecy (You have a bright-future ~ you will be General... Daniel, your
daughter and son will be second commanders of war), advancing the action and setting up the -
catalyst for the conspiracy (/ received a letter today... The queen has invited you to go for tea). Zac's
shock (*O....kay, " replied Zac aghast) is dealt with somewhat abruptly as the plot advances and the
deadly plan Is hatched. The hysterical accusation made by the guest confirms to the reader that the
queen is, indeed, dead (The guards have killed the Queen — poison is in thair pockets) pavrng the
way for the tragic conclusion.

The pupil can select vocabulary and grammatical structures that reflect
what the writing requires, doing this. mostly appropriately (e.g. -using
contracted forms In dialogues in narrative; using passive verbs to affect
how information is presented; using modal verbs to suggest degrees of

possibility).

Across the collection, choices of vocabulary and grammatical structures are mostly appropriate to
what the writing requires.

Clause structures within the short adventure story support the purposs of the writing. There is _
.confident use of subordination, incliding relative clauses, to present related paints conclsely (smoke
- brushed past my nose which sent shivers down my spine... the ferrifying sensation that we weren't

alone... As | sat up, plnned with fear to a damp tree, | saw some flashing lights:.. made us realise .

that our time was running out). Fronted clauses convey a sense of immediacy (Staring at Jonnys

petrified expression... As we ran-for.our lives), although the useé of -ing verbs Is somewhat repetitive
.(Staring... Thinking... Peering... Scanning... Trying). Preposition phrases act adverblally to paini in

small detalls which help to convey setting and atrnosphere (wrth my best friend — - Jonny... over a

tree root... without realising... through the ever-densing mist... between the jungle feaves... on the

other side of the clearrng)

Within the manifesto, the writer deploys some of the formal grammatical structures explored as a
class. Although phrasmg is repetitive, the subjunctive is used appropnatel_y to declare the
aspirations of the party leader (/ request that all plastic ltems be abolished... | urge thet the NHS be
given more funding... May | also request that more mental heaith nurses be tralned), whilst the

9



é

modal verb 'may’ conveys a politeness of tone. (May 1 be so bold). Uss of the present perfect (we
have disposed... have been on a walting list) and the progressiveform of the passive (patients are
being left) signals the significance of past actions and the ongoing gravity of the situation. There ls
some effective use of co-ordination and subordination = the oo-ordlnatlng conjunction ‘hut'
emphasises the lack of treatment for mental health patients (individuals are in- desperate need of
support but have been on a walting Ifst). the fronted subordinate clause (/f the Turtle party was In
charge) quallﬁes the party’s conditional offer should they be elected, whilst relative clauses expand
noun phrases, provldlng an emotive [liustration of the lssues to be addressed (the plastic that we
have disposed on the beach... a 10 year old boy, who was bieeding from a gash in his leg).
Vocabulary supports the purpose of writing, combining more formal language (cit/zen... request...
disposed... provide... conclude... necessary) with the emotive stance of the writer (innocent...
suffocating... fate... desperste).

In the Information text, fronted adverbials and multiple clauses within sentences link related points
(As the largest animal on Earth, it Is a spectacular sight to see the blue back and white stomach
appear in the ocean). Reflecting Attenborough's style of delwary. expanded noun phrases,
occasionally modified by relative clauses, contribute to a passionate and knowledgeable stance (&
spectacular sight... its colour which matches the habltat where they live... the average individual
whale... the same size as a car). Despite some repetition (majestic... a'aatures). vocabulary reflects
the requirements of the wntlng (common opmlon freated... spectacular... consume... roam...
exlstence) and Includes sclentific terminology (mammals... habitat... kril... tonnes... calf... lungs...
fitres).

The vocabulary and grammatical structures deployed In the letter to a govemment minister are
mostly reflective of an appropriately formal tone. The impersonal ‘it’ passive construction (/ has
been reported) conveys a detsched and objectlva stance, although there Is some loss of impact
through the bracketed Inclusion of the agent (by NHS mental heaith nurses), implying that data has
been procured from only a limited sector of society The knowledgeable stance of the writer Is,
however, relteratad through the use of an agentless passive, suggesting that the facts presanted
are underplnnéd by research. (it has been sclentifically proven). Fronted clauses are used to good
sffect, foregrounding a degree of conciliation (Afthough we recognise that money is being spent),
the gathering of Intelligence (After Interviewing members of the public) and a potential solution (¥
the government organised more regular groups) Vocabulary generally supports the intended
formality of the writing and Is often precise (express deep concerns... decrease... ongoing...
dedicaté... reducs... interaction... significantally... consideration).

The pupil can use a range of devices to bulld cohesion (e [
conjunctions, adverblals of time and piace, pronouns, synonyms) within
and across paragraphs. '

A range of devices Is used to bulld coheslon within and across paragraphs.

Ini the short adventure story, the opening adverbial (Deep in the middle of a dark, gloomy jungle)
places the reader In the midst of the setting, whilst repetitive patteming supports the plecing
together of the scene { The smell of... The sound of). First-person pronouns (/ found myseff
stranded... we weren't alone... stan‘ng aggressively at us), determiners (my best friend... -our time
was running ouf) and synonymous subject references (the unknown creatures.... the mysterious
volce... There they were... Two broad overgrown men) ald cohesion, whilst adverbials, typlcally
introduced by -ing verbs (Staring at Jonny's petrified expression... Peering info the lit Jungle
clearing), support the underlying chronology of events.
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Following a bnef introduction to the generic alm of the Turtle Party, each potential policy Is
referenced by a subheading, as is the brief conclusion which links back to the content of the .
manifesto (We will do everything... o make these changes for you) Some limited cohesion is
achieved within and across paragraphs through the occasional use of adverbials (Every year ...
Addrtlonaﬂy) as well as pronouns and determiners.(What have they done fo suffer this fate?... This
has fo improve We wfII do everything).

Subheadlngs are aiso used in the information text, signposting the reader to specific aspects of the
blue whale. Within and across sections, coheslion is predominantly achieved through the Lise of
.synonymous subject references (dangemus mammals... majestlc creatures the royafty of the
sea -the Iargest animal on Earth)

A range of cohesive devices | |s deployed throughout the modern-day version of ‘Macbeth’,
estabtlshlng links within and across paragraphs Determiners and pronouns reference nouns and
noun phraees bulldlng cohesion and avoiding repetition (...said Danlel. His voice echoed... four
homeless worn out men. They slowly: staggered Zac sat up... In his mind, he could feel).
Adverbials support the chronology of events (Suddenly from the dark entrance... After gMng them
some money... As Zac entered his house... Later that night... As she took a sfp of her wine... Within
minutes... That mght The next morning) and dialogue acts to-set up consequentlal outcomes (we
will tell you your future... The queen has Invited you to tee) -

In the formall letter, related points are develeped thnough a sequencs of logically ordered
paragraphs. Wrthln and across paragraphs, information is linked through the use of adverbials
(Firstly... By providing... After interviewing... As a gcvernment minister) and conjunctions (Although
we recognise... If the government organised). The noun phrase (this ongoing issue) embedded in
the fronted clause (7o resoive this ongoing issue) neatly picks up and ‘expands on the
aforementloned lack of funding. The forcsful conciuding assertion (you have the power) echoes the
earlier personal plea (/ emplore you) for direct intervention.

The pupll can use verb tensés consistently and correctly throughout
their writing.

Verb tenses are used conslstently and correctly thrdughout the writing.

Past and present tense verb forms, Including those which are Irregutar are used appropriately and
correctly throughout both fictional narratives. There is predominant use of the simple past (They
heard... men spoke... it was a gun... Zac's wife managed... she took... Zac.sat up... | found we
had... | saw... Istopped made us realise... it bacame... did Jonny make it?), whiist the slmple
‘present (we are back... Afghanistan is in the past We need... They wan) | Is used in dialogue, as is
the present perfect to convey past actions which have current relevance (has given... has invited...
have killed... have fallen)

In the manrfesto, verb tenses are selected according to purpose. The present progressive (sea
creatures are becoming extmct) in¢iuding the passive form (patients are being left), Indicates
'ongoing situations. The simple present hlghllghts the current state of affairs (mnocent sea crealfurs

" die... individuals are in desperate need). The past progressive In the expanded noun phrase (a 10
-year ofd boy, who was bleeding from a gash in his leg) acts in con junction with the past passive

" (was left) to emphasise the prolonged suffering of the child. The preserit perfect (we have
disposed... have been on a waiting lisf) indicates past actions that are relevant to the party s
‘agenda.
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Verb tenses are well managed within the formal letter. Present tense forms indicate actions in
progress (/ am writing... money is being spent) and express both opinion (people do not fesl... you
have the power) and anticipation (We hope... | look forward), whilst the present perfect passive form
adds weight to the argument (i has been reported... it has been sclentifically proven).

The pupii can use the range of punctuation taught at key stage 2 mostly
correctly (e.g. Inverted commas and other punctuation to indicate direct
speech).

A range of punctuation is used mostly correctly - for example:

e commas to mark fronted adverbials and clauses

Peering into the Iit Jungle clearing, | suddenly heard someope... [A]
Every year, over 100,000 innocent sea craaturs dle... [B]

Thinking it was a gun, Zac pulled out his In defence... [C]

As the largest animal on Earth, it is.a spectacular sight... [D)

As a government minister, you have the power... [E]

0O 00 o00O0

» commas arid brackets for parenthesls

As | sat up, pinned with fear to a damp tree, | saw some flashing lights... [A]

A 10 year old boy, who was bleeding from a gash in his leg, was left... [B] -

The name, Blue Whals, Is due fo its colour... [D]

... they reported thet social interaction (particularly outside in organised groups) was
extremely beneficial. [E]

O ©C 0 0O

¢ dashes to mark the boundary between Independent clauses
o ... we had the same idea— runi [A]
o “You have a biight future — you will be. General in the army and King...” [C]
o ‘We hopé you take these views Into consideration — | look forward to hearing your

reply. [E]

* seml-colons to mark the boundary between independent clauses:
o “They have fallen for the trick; lef's get prepared!” [A]
‘0 ... 1 urge that the NHS be glven more funding to provide necesssry care to people In
‘need; far too many patlents are being left to wait for hours In A+E... [B]

* speech punctuation . .
o ‘“We need to get out of here,” -whispered frantically. [A]
‘o “The guards have killed the Queen — poison Is In their packets,” screamed one of the
guests. [C]

s hyphens to avold ambiguity

o ... the éver-densing mist... [A]
o ... people’s sense of well-being... [E]
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The pupil can spell correctly most words from the year 5/ year 6 spelling.
list, and use a dictionary to check the spelllng of uncommon or more
ambitlous vocabulary

Words from the statutory year 5 / 6 spelling list are correctly speit (aggressively... develop
communities... necessary... ihdividuals...  desperale... accordingly... stomach... average...
marvellously... existence... recognise... excellent... opportumtres leisure... equipment...
government... varlety... sincersly).

The spelling of more ambitious vocabulary is mostly correct (aghast abruptly... hideous...
echoing... expression... cautiously mysterious... magnificent... depression... anxiety... beneficial),
suggestmg possible use of a dictionary.

The puplil can maintaln legibllity in Jolned handwriting when wrltlng at.
speed,

Handwriting Is Joined and leglble.

Why Is the colfection not awarded the higher standard?

The colfection cannot bé awarded ‘working at greater depth within the expected standard’ because
-the ‘pupil can’ statements are not met.

Although the pupil writes effectively for a range of purposes and audlences, there is only limited
evidence of their abllity to draw independently on what they have read as models for their own
writing. Whilst language is mostly appropriate and, at times, precise, showlng good awareness of
the reader, the collection as a whole lacks the rich and diverse vocabulary, drawn from wider
reading, required to evidence the higher standard (Two broad overgrown men... they got on the
train and went home... you can make this come trus... there would be a huge Improvement).
Furthermore, it is often’ repetltlve (wa had the same idea — run! As.we ran.. Jonny kept runmng {
request... May | also request... the mafestic creatures... These creatures... this magnificent
creature... a marvellously fmajestic creature). S S

Slmllarly. whilst pieces are appropriately structured — for example, through the use of a basic
chronology n the fictional narratives and the use of subheadings to organise non-fiction writing -
development is limited, sometimes resulting in overly-abrupt.endings (The next morming, Zac's wife
found him with a knife through his heart) and a lack of detail (Appearance... the largest animal on.
Earth... blue back and white stomach fts colour which matches the habitat where they live).

" The pupil is beginning to distinguish between the language of speech and writing through selection
of the appropriate register. For example, formal g 'rammatlcal structures in the letter augment the
gravlty of the argument, which Is provnded further weight by the avoidance of contracted forms.
However, the inappropriate !ntroductlon of the quotation (Bob, said) and the somewhat familiar
request for a response (/ /ook forward fo hearing-your reply) demonstrete an Inability to sustain an
assured ahd conscious control over levels of formality.

The pupil is starting to manlpulate grammar — for axample; through the use of fronted clauses
(Thiniking that this could be an escape from the unknown creatures). However, although this shows
good awareness of the reader, it does not sufficiently demonstrate assured or conscious control,
especially when writing for more formal contexts (that we have disposed on the beach... the habltat
where they live... one group member, Bob, said).
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Punctuation is not always used precisely to enhance meaning and avoid ambigulty. The range of
punctuation taught at key stage 2 is used mostly correctly. However, the occasional omission of
commas results In loss of meaning (smoke brushed my nose which sent shivers up my spine...
They slowly staggered towards Daniel and Zac begging for money... Although we recognise that
money Is being spent to decrease the numbers of people suffering with mental health peopie do not
fesl this Is enough). Related clauses are typically joined through the use of co-ordinating
conjunctions — however, there are times when a colon or semi-colon would ensure greater precision

and concision.
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